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DEVELOPMENT OF SECONDARY TEACHER EDUCATION IN INDIA SINCE 
INDEPENDENCE WITH SPECIAL REFERENCE TO IMPLEMENTATION OF 
RECOMMENDATIONS MADE BY DIFFERENT COMMITTEES AND COMMISSIONS 
ABSTRACT 
Genesis of the Study 
Since independence various Commissions and Committees 
have been appointed to suggest new directions to the then 
existing system of education and infuse it with freshness. A 
glance into the recommendations of these committees and 
commissions shows that efforts have been made for aligning 
school education and teacher education with social 
expectations, but a review of the reports of committees and 
commissions and that of policy indicators given in National 
Five Year Plans as well as resolutions of the Government of 
India for committees, shows a panorama of innovative ideas 
in the form of recommendations for strengthening the 
developmental aspects of teacher education. 
Since there has not been any governmental effort to 
study systematically the inpact of implementation of various 
recommendations, pertaining to teacher education at 
secondary level, research studies in this area could help 
futuristic commissions to rejuviate the area of teacher 
education and characterize it v^ifeh relevance and 
W 
practicability. { The present research study entitled 
"Development of Secondary Teacher Education in India Since 
. 2 
Independence With Special Reference to Implementation of 
Recommendations Made by Different Committees and 
Commissions" has been conducted for the fol^ T^swiojj-
objectives: 
i) To study critically the recommendations of all 
committees and commissions set-up by the Government of 
India since Independence. 
ii) To assess the progress in the implementation of these 
recomraemdations. 
iii) To examine the impact of such an implementation 
programme on the functioning of secondary teacher 
training institutions, 
iv) To suggest measures for future improvement of the 
quality of teacher training programme. 
/ V 
I The universe of the study is Secondary Teachers 
Training Colleges and Departments of Education of Indian 
universities.)The data was collected through administering a 
Questionnaire developed by the researcher on the basis of 
recommendations collected from various committees and 
commissions. The research work conducted is further 
described under the following sub-titles: 
Developmental View on Teacher Education in India 
Teachers have always played an instrumental role in the 
qualitative improvement of education. In India, considerable 
effort has gone into launching of schemes and programmes for 
^ v . - . ^ " 3 
improvement in the quality of teachers, /^ j 
In the present study, the effort is to trace the 
developmental picture of teacher education in retrospective J 
A synoptic presentation of the policy measures suggested in 
various National Five Year Plans has been presented to 
provide a background to the research problem. Although there 
is not much of variation between the major programmes 
suggested in the plans and reports of committees and 
commissions, there is a familiarity of the teacher educators 
with later documents. 
An over all view of progress of Education in India 
since Independence has been provided, as a background to 
know the need and relevance of the recommendations on 
teacher education, under different tables. The major 
recommendations of various committees and commissions have 
been summarised. 
Research Methodology, Sample, Development of Tool and Scheme 
of Analysis 
Educational research in India is almost a post-
independence feature. The value of studying development of 
any aspect of education in historical perspective is of 
great significance for the futuristic planning in the field 
of historical research in education. /ON 
/The present study has been designed on the historical 
approach) The theme is to trace the developmental trends in 
secondary teacher education. The purpose is to detect fades 
and frills on one hand and strong points on the other hand 
to scrutinize the recommendations made by various committees 
and commissions for a possible reform in teacher education 
system. The implementation of these recommendations is the 
subject of enquiry of the present study. A qualitative 
analysis of the documents was done to identify the key 
recommendations in different areas of the tool. The 
recommendations were mixed up without giving reference to 
the source of recommendations, and the responses were to be 
in the form of Yes/No. The data analysis is subject to the 
thematic or functional arrangement so that the findings 
could be of use. 
Analysis of Data 
The contention in taking up the present research study 
was to study the exercises done by Departments of Education 
of the universities and Teacher Training Institutions. The 
major recommendations on teacher education were assorted and 
classified under different sub-heads and their description 
could be had from the research tool. The relationship 
between catagory vis-a-vis nature of recommendatory 
statements has also been provided. 
The responses were sought from institutions rather than 
individuals and the methodology for supply of information 
was suggested as supply of information through scrutiny of 
official records and conducting staff/faculty meetings. 
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To facilitate comparison and infer the degree of 
implementation in various types of institutions by 
management, a consolidated table of positive responses 
(stated as percentages of the total under a type) has been 
presented. 
The description of the level of implementation of 
various recommendations of different committees and 
commissions has been analysed and described seperately by 
refering to the serial numbers of the items (recommen-
dations) in the tool. 
Findings 
The responses for recommendations pertaining to teacher 
education curriculum, practice teaching and professional 
development of teachers show that the recommendations have 
been implemented only in the institutions located in 
cosmopolitan and urban areas. It implies that the teacher 
education system still continues to be centralized and urban 
biased. 
Recommendations regarding the establishment of 
experimental schools with teacher training institutions, 
training of teachers from schedule tribe communities have 
not been implemented in various institutions at state level 
and the recommendations pertaining to infusion of women 
teachers through development of part-time training was also 
ignored. The recommendation for increasing the number of 
working days also remains unimpleraented. It has been 
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observed that even prescribed working days were not 
available on account of late admissions in teacher education 
institutions. 
The level of implementation of recommendations 
regarding the induction of talented students, provision of 
residential accomodation, maintenance of standards through 
the creation of National Council of Teacher Eucation and co-
educational pattern is poor at the state level. 
Recommendations pertaining to strengthening of practice 
teaching by taking students to experimental/demons-tration 
schools have not found ground with affiliated teacher 
training colleges other than four Regional Colleges of 
Education. 
Recommendation for the introduction of semester system 
to distribute the academic work has not been implemented by 
the teacher training colleges. In case of one university 
(Aligarh Muslim University, Aligarh), it was withdrawn after 
its implementation for several years. 
Most of the recommendations, like criteria for 
admission test for selection of students in teacher training 
institutions, planned system of distance education with 
multi-media approach to clear the backlog of untrained 
teachers, improving the emolument of service conditions of 
teachers, special emphasis for education of under-
preveledged, handicapped and educationally backward 
communities have been concluded as the directive principles 
. 7 
for the development of teacher education system. 
The study of these reforms shows that the 
recommendations are more in the form of a vision for 
tomorrow rather than action. The recommendations are under 
the process of implementation by various organizations. 
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1.1 Overviev? 
Every country gears its system of education from time 
to time to maintain the socio-cultural identity and to meet 
the challenges of political and economic requirements of the 
times. History of education in India is full of eras and 
intermittent periods when commissions and committees were 
appointed to suggest new directions to the then existing 
system and infuse it with freshness. For example, in the 
recent past, one such occasion was in 1985 when the 
Government of India had announced that National Policy on 
Education would be formulated to modernise education in 
accordance with the developmental needs so that the nation 
could maximumlly benefit from its educational system by 
harnessing appropriate Human Resources. A philosophical 
construct was announced in the National Policy of Education 
(NPE) 1986 and resolved by the Parliament of India. It reads 
as follows : 
"In the Indian way of thinking, a human being is a 
positive asset and a precious national resource which 
needs to be cherished, nurtured and developed with 
tenderness and care, coupled with dynamism. Each 
individual's growth presents a different range of 
problems and requirements at every stage from the womb 
to tomb. The catalytic action of education in this 
complex and dynamic growth process needs to be planned 
meticulously and executed with the great sensitivity." 
The National Policy on Education (1986) resolved that 
education should develop manpower for different levels of 
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economy and that it has to be a unique investment in the 
present and the future. Such a premise and promise require 
maintaining and development of relevance and futuristic 
lookout. But looking into the history of education in the 
post-independence period, it is not the new to National 
System of Indian Education. In a way, every policy document 
had suggested educational reforms in alignment to 
expectations and requirement of the times. For example, the 
First National Policy of Education (1968) was also as a 
significant step for shaping the then educational system. It 
aimed at promoting national progress, a sense of common 
citizenship and cultural inheritence with a view to 
strengthen national integration. The policy of 1968 had 
stressed promotion of science and technology, cultivation of. 
moral values and a closer relation between education and^  the 
life-needs of the people. Even before the National Policy of 
Education (1968) there are examples of hectic activities for 
change in Education. The University Education Commission 
(1949) had taken a stock of the British legacy on education 
and had recommended measures for evolving a national outlook 
in the educational system. It was followed by a heart 
searching to harness Human Resource Development at the 
secondary level of education. The concept of Multipurpose 
School was recommended by the Secondary Education Commission 
(1953). This commission was critical of the prevailing 
unilateral character of schooling which catered to provide 
general academic courses irrespective of the individual 
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student's aptitudes and abilities. As a demand of the 
situation, it had recornmended that Multipurpose Schools 
should provide one or more practical courses in technology, 
agriculture, commerce, home-science and fine arts in 
addition to humanities and science. 
A glance into the recommendations of other committees 
and commissions would show that the effort has been made for 
aligning education with social expectations. Study of 
educational documents from independence of India todate 
shows the ascent of school education and teacher education 
from simple to complexness, lower order to higher order and 
a general character to individual specific as well as 
nation's requirements. But when one looks into tho 
implementation of the proposed developments in education, it 
seems that these have been sporadic, discrete and wayward. 
As a matter of fact, a national level commission or 
even committee could have a global perspective, because the 
scope of recommendations at the national level is macro. Its 
applicability at micro level i.e. area approach by an 
institution or department lies in interpretation in local 
contents. This is necessitated for reasons such as the 
uneven educational development in the various parts of 
country, diversity of socio-economic life styles and 
consequent demands for different types of educational needs, 
the demand of science and technological developments in .^  
region or area on different levels of education. Committees 
and commissions are given terms of reference requiring to 
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study and recommend educational reforms in various aspects, 
some of which are independent of each other such as, 
technical education and primary education while some have to 
be telescopic with each other, such as secondary education 
and secondary teacher education. Implementation of recom-
mendation in one sphere without consequent reform in the 
telescopic sphere causes lopsidedness and create distortions 
in the system. 
1.2 School Education vis Teacher Education 
Generally, reforms suggested for the content and 
process of school education have their implications for 
reneval of training of teachers. Therefore, most of the 
reports have simultaneously made recommendations on school 
education and teacher education. To quote, the document on 
Third Five Year Plan states : 
"Steps will also have to be taken to reorganize and 
strengthen the training college programme in order to 
allign it with the current needs of the secondary 
school. Special emphasis in this matter will be given 
to pre-service training of teachers in science and 
social studies, introduction of new techniques of 
evaluation, provision of variety of special subjects, 
such as guidance and audio-visual education and the 
organization of research." 
Likewise, the document on the Fourth Five Year Plan 
states, "Most of the challenges which face Indian education 
today are experienced in tackling the problem of teacher 
preparation It is necessary to take into 
account the recent advances in pedagogic techniques, the 
changing character of the school population, the new 
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curricula, and the role of teacher in promoting national 
integration and the development of democratic practices. 
This document also envisaged that there was a special need 
to clear the backlog of untrained teachers by resources not 
only to the creation of more facilities for whole time 
teacher education, but also to the institution on a largo 
scale of correspondence and short-term courses. It 
recognizes that correspondence training has short comings 
but there appears at present no other way of meeting the 
situation. Another policy decision reads as, "an important 
step towards improvement will be setting up of large sized 
comprehensive pedagogic institutes." 
A review of the reports of committees and commissions 
which are advisory in nature and of policy indicators given 
in National Five Year Plans as well as resolutions of the 
Government of India in committees and such as Central 
Advisory Board of Education (CABE) shows a panaroma of 
innovative ideas in the form of recommendations for 
strengthening teacher education developmental aspects. Some 
of these ideas required huge financial inputs, some had 
relevance for capability building in teacher educators while 
some even suggested adjustments in the organisational 
patterns in the teacher education structures. Sometimes, 
there appeared a correspondence between the ideas of expert 
bodies and national policy documents, sometimes there was a 
continuity of the same recommendation but at times a new 
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visualization requiring action without a consequent 
reminder is noticed. 
1.3 Need for Assessment of Recommendations : 
There has not been any governmental effort to 
systematically study the impact of the implementation of 
various recommendations. It appears that the governmental 
concern was to release the new idealogy from time to time 
without rigorous pursuance of it. As a consequence, the 
nation has not been able to generate reform leading to 
developing an out look on the idealogy. 
Teacher education as an academic area seems to suffer 
from casualness. It is considered to have a view on the 
acceptability and practicability of the activities of 
central bodies associated with teacher education, such as 
NCTE as also the recommendations of committees and 
commissions on teacher education during the post-Indepen-
dence period so that teacher education institutions 
reactions on the implementation of developmental aspects 
could be identified. Research studies in this area could be 
instrumental for a stock taking. Such studies could help 
futuristic commissions to rejuviate the area of Teacher 
Education and characterize it with relevance and 
practicability. 
Realizing that the success of any educational reform 
depends on the quality of the teacher which, in turn, 
depends to a large extent on the quality of the teacher 
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education programme, the Government of India, had 
constituted the National Council For Teacher Education 
(NCTE) 1973, to advise the Government on matters relating to 
teacher education. The NCTE observed that simply 
'nomenclatures have been changed such as 'education' instead 
of 'training', the system in practice has by and large 
remained unchanged'. It recorded that the system appeared to 
be static and rigid unable to cope with the new national 
goals. The NCTE considered that the teacher education system 
was practically not providing student teachers with aware-
ness of the role that education can play in transforming the 
present Indian society into a truely democratic, socialistic 
and secular society. It appointed several standing commit-
tees and constituted working groups for giving sound 
programmes of professional education to teachers. The NCTE 
continued to deliberate on teacher education scene from 1976 
to 1986 when the National Policy of Education was announced. 
The recommendations of NCTE have now their historicity and 
one of the interesting developments in the reconstitution of 
NCTE with new objectives and structure without an assessment 
of the role played by it in the preceding ten years. 
1.4 The Present Perspective 
The National Policy on Education, (1986) pays attribute 
to the teaching profession, "no people can rise above the 
level of its teachers". It recommends that the Government 
and the community should endeavour to create conditions 
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which will motivate and inspire teachers on constructive and 
creative lines. Recommendations on recruitment, admission 
policy, pay and service conditions, grievance removal 
mechanism, system of teacher evaluation, teacher accounta-
bility, inservice education of teachers have been made. New 
infrastructures in teacher education have been recommended 
and created as a consequence thereof. Programmes of Action 
(1987 and 1992) have been formulated to implement the 
recommendations of National Policy on Education as a new 
strategy. For example, the Programme of Action, 1992 
contains that 'Teacher performance is the most crucial input 
in the field of education'. A perusal of the chapters on 
teachers and their training in the NPE and POAs reveals that 
a realization on the significance of the teacher's role. The 
salient feeling is "that whatever policy recommendations may 
be laid down, in the ultimate these have to be interpreted 
and implemented by teachers in their own institutional 
contexts. Their personal examples, as also professional 
skills equally matter for creating and organising teaching 
learning process." 
To strengthen Secondary Teacher Education, the pro-
gramme of Actions (1987, 1992) have recommended for 
upgrading secondary teacher education institutions into 
Institutes of Advanced Study in Education (lASE) as also 
strengthening Colleges of Education into Colleges of Teacher 
Education (CTE) in a phased manner under the Centrally 
Sponsored Scheme of Teacher Education released by the 
9 
Government of India in 1987. It has been recommended that 
the existing programme for teacher educators will be 
suitably modified taking into account the present day 
training needs. A new statutory status has been provided to 
the National Council of Teacher Education (NCTE) which was 
established in 1973. As a policy measure it has been 
announced as an Autonomous Body to rejuveniate and 
strengthen teacher education institutions in the country. 
The following are the revised objectives assigned to the 
NCTE in the POA (1992) : 
(i) To create mechanism for determination and mainte-
nance of standards of teacher education; 
(ii) to regulate institutions of teacher education with 
a view to phasing out sub-standard and malprac-
tising institutions; 
(iii) to lay emphasis on continuing education of 
teachers; and 
(iv) to reduce the gap between supply and demand of 
trained personnel. 
The above presentation of continued efforts of the 
national level committees, commissions, institutions and 
policies shows that there has been a continum in the 
professional development of teacher education. It has both a 
retrospective and a perspective. The perspective can be 
better achieved in looking into the consumers (Teacher 
Education Institutions) reactions to caster recoramendations. 
In view of it, it was considered to systematically study the 
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broad implementation of the recommendations made in the past 
by different universities and colleges. This could be of 
help in the futuristic fostering of professionalisation in 
teacher education. 
1.5 Research Perspective 
Teacher education requires a creative approach and as 
such, it is not only to incorporate recommended changes in 
its curriculum and operational procedures, but also to 
accept responsibility to contribute research for emergence 
of interventions. 
Regarding the future role of teachers, L.K. Oad said, 
"If colleges of education have to survive we have to rise to 
the occasion and change our programme in keeping with the 
demands of social change. Besides teaching about the nature 
of the learner, his needs, interests, developments, etc. and 
theories and principles of learning in educational 
psychology. We must provide for observational practical 
experience of pupil's learning behaviour. The structured 
lesson plans must be done away with because they are based 
on certain logical assumptions, built by adult thinking and 
are meant for teaching average students of tommorrow, will 
need skill to learning and adapt with unencountered new 
situations in future, we must help them to develop their own 
skills of acquiring ever growing knowledge and adapt with 
new technologies". Various studies have been conducted by 
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different social scientists to study teacher education from 
different amgles. 
Joseph (1967) examined to investigate the objectives, 
and practices in the professional preparation of secondary 
school teachers in Kerala State. He further evaluated the 
physical facilities obtaining in the 19 colleges of the 
state. Problems such as general education-cum-professional 
education, comprehensive teacher's colleges, size of the 
student population, syllabus, methods of teaching, practice-
teaching etc. 
Sullivan (1968) discussed the education of teachers in 
a changing society, determines indices of social change and 
their relation to education, and trainers attitudes towards 
joint family, marriage practices, work practices and towards 
religious values. Mallaya (1968) concluded that there was no 
proper dissemination of research findings in the field and 
traditional teaching methods were followed. It was found 
that rural upliftment activities could be included in the 
teacher training programmes and more outdoor activities be 
organized. Marr (1969) concluded that the syllabi was 
predominantly theoritical pleaded for change so as to 
emphasize practical work and more allocation for teaching 
subjects. Joshi (1972) found that the increasing interdis-
ciplinary and interdepartmental approaches will lead to 
upgrading of syllabi in the teacher education programmes and 
the method of teaching show great variety and divergence m 
the colleges of education in different countries. Desai 
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(1974) examined the present position and major current 
issues in the secondary teacher education in Gujarat State. 
Demodar (1977) examined the priority of preception of 
personnel involved on objectives and organization of student 
teaching of Andhara Pradesh and found that the role 
perception and organization pattern of student teaching in 
all the colleges was found to be similar in Andhra Pradesh. 
Gupta (1977) examined to locate and select the tools to 
assess the organizational climate of colleges of education, 
leadership behaviour patterns of principals and morale of 
teacher educators of Punjab and concluded that the colleges 
of education of the Punjab were not functioning well as far 
as organizational climate, leadership style and teacher's 
morale is concerned, the colleges of education were not in 
good health. Mehare (1977) studied to measure the existing 
climate of the secondary teacher training colleges of 
Maharashtra and to appraise the principal's leadership 
behaviour and concluded that the colleges could be arranged 
in a curriculum with 'Open' and 'Closed' climates as 
extremes, and positive and significant relation was found 
between the perception of teacher educators about the 
behaviour of principal and his own perception about himself. 
Pathak (1979) examined the qualitative and quantitative 
expansion of teacher education in Eastern Utter Pradesh and 
found that there was a rapid increase in the number of tea-
cher education institutions during seventies and the quality 
of input and output of teacher training institutions varied 
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from university to university. Mohan (1980) examined the 
effectiveness of the teacher training programmes in the 
colleges affiliated to Avadh University, Faizabad, and 
concluded that the teacher training programme in the 
colleges of education affiliated to Avadh University was not 
satisfactory. Dubey (1981) made a comperative study of 
teacher education in Madhya Pradesh and Maharashtra and to 
highlight the problems of secondary teacher education 
institutions. He concluded that nature and organizational 
pattern of both the states was the same and the student-
teachers of secondary teachers training institutions faced 
severe financial problems in both the States. Sharma (1982) 
examined the growth pattern of teacher education in India 
and identified the problems of teacher education in the 
country and concluded that teacher education programme had 
not undergone any marked improvement and it was felt that if 
education was to meet the demands of our time and coming 
decades, the organisation, content and method of teacher 
education must be constantly improved. 
Teacher education has assumed crucial significance in 
the whole programme of educational improvement. Teacher 
education needs to be linked with a recently coined concept 
gaining ground as a system. 
The present study is an attempt to conduct research in 
Teacher Education in the historical perspective with a view 
to conceptualise the facets and facilities at hand. 
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1.6 Statement of the Problem 
Development of Secondary Teacher Education in India 
Since Independence with Special Reference to Implementation 
of Recommendations Made by Different Committees and 
Commissions. 
1.7 Objectives of the Study 
The following objectives were conceived in conducting 
the present study : 
(i) To study critically the recommendations of all 
committees and commissions set-up by the 
Government of India since Independence. 
(ii) To assess the progress in the implementation of 
these recommendations. 
(iii) To examine the impact of such an implementation 
programme on the functioning of secondary teacher 
training institutions, 
(iv) To suggest measures for future improvement of the 
quality of teacher training programme. 
1.8 Methodology 
The universe of the study is secondary teacher's 
training colleges. The data was collected through 
administering a Questionnaire developed from information 
based on primary source. The Questionnaire was constructed 
with the following information : 
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A. Teacher Education Curriculum 
(a) Content 
(b) Objectives 
(c) Methodology 
(d) Evaluation 
B. O r g a n i z a t i o n a l P a t t e r n of Teacher Educa t ion 
C. P r a c t i c e Teaching 
D. I n s e r v i c e Teacher Educa t ion 
E. B.Ed. Through Cor respondence 
F. P r o f e s s i o n a l Development of Teacher Educa t ion 
G. Admission P rocedu re 
It may be stated that purposive stratified random 
sampling technique was adopted to select the sample. All the 
four Regional Colleges of Education, about 15 university 
departments of education and 10 colleges of education were 
selected for the study. Secondary data was collected from 
various sources such as reports of the commissions and 
committees, annual report of the various Ministries, 
National Council of Educational Research and Training 
(NCERT) publications, statistical abstracts, research 
reports etc. Secondary data supplemented the primary data in 
this study. The collected data was subjected to quantitative 
analysis. 
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1.9 Limitations of the Study 
The present study titled 'Development of Secondary 
Teacher Education in India since Independence with Special 
Reference to Implementation of Recommendations made by 
Different Committees and Commissions' has been pursued with 
earnest efforts by scrutinizing the primary and secondary 
evidences followed by a commentary on the development of 
school education and teacher education in India by various 
authors. 
The following limitations need to be pointed out : 
I. Research in India in the historical perspective is 
loosing interest and most of the libraries in the 
university departments do not pay any attention to 
the documents and original comment^iries as such it 
becomes difficult to pursue the thene in the 
absence of availability of literature on a theme 
in chronology. 
II. The scope of the present study was too large to 
allow an indepth study of the significant concepts 
in the developmental perspective. 
III. Data collection from the primary sources is easier 
but there are hardly primary sources aimed at 
programme evaluation pertaining to inplenentation 
of the recommendations of committees and 
commissions. Such a mechanism should be developed 
by organizations like NCTE, Planning Commission 
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etc. Anyhow in the absence of evidence from 
authentic resources the interpretations could be 
personal and subjective as an antithesis to the 
very spirit of historical research. 
IV. Historical evidence and historical criticism in 
the area of education have to be complimented with 
the impact of change due to recommendations on the 
sociological and economic aspects. Absence of data 
and commentaries have limited the scope of not 
only the study but also the study of education as 
a progressive force for causing social transforma-
tion. 
V. Since sufficient data could not be made available 
about neighbouring universities and other univer-
sities in the State, so the researcher was compel-
led to restrict her study for the implementation 
in the responding universities. 
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2.1 Teacher Kducation: Its Inception in India 
Teachers have always played an instrumental role in the 
qualitative improvement of education. In India, considerable 
effort has gone into launching of schemes and programmes for 
the improvement in the quality of teachers. For example, in 
the present context, there is a dent on how to improve entry 
level qualification of school teachers and how to encourage 
teachers to further improve their professional expertise. 
Consequently, there is a considerable effort in the 
direction of improving the quality of teacher training. A 
large number of administrative, financial requirements have 
been visualized to boost up these aspects. 
Here, it is proposed to briefly discuss the evolution 
of the content and process of school curriculum and as a 
consequence, what form of expectations are visualised from 
the teacher education system. The effort is to trace the 
developmental picture in retrospective. 
The Indus Valley civilization is an ancient one and 
many of a postulates in the form of fundamental concepts, 
and principles of education were perpetuated through oral 
words. It was conceived as heritage. Education was 
conceptualized as a process of self-culture and self-
improvement and a teacher was the one who would continue the 
process of self-development to the last stage of his life. 
Such a practice was considered as the basis for widening the 
sphere of one's knowledge. This very concept implied 
knowledge as instrumental for providing insight to a learner 
to deal with all worldly affairs, to work for one's own 
saluation. Manu wrote the code of ethics and a commentary on 
Hindu Social order (Altekar, 1975). He was of the opinion 
that the role of education was to remove prejudices and make 
one more reasonable and considerate by enabling one to 
understand and cope with views different from our own. It 
would thus protect us from falling into errors and 
strengthening our moral nature to withstand the severest 
temptations of life. Subsequently over a period of time 
education came to be regarded as a source which transforms 
human nature by the progressive and harmonious development 
of our physical, mental, intellectual and spiritual power 
and faculties (Ibid page 8). To help learners achieve the 
above ideals, a considerable importance was given to the 
role of teachers. The teacher was held in high reverence as 
he was supposed to lead the students from the darkness of 
ignorance to the light of knowledge; from a knowledge of 
transitional material objects to the understanding of 
inquiry about God; spirit; universal truth; from mortality 
to immortality; from falsehood to truth. In this way the 
pursuit before the teacher was to lead the students to 
practise the concepts of Truth, Beauty and Goodness. Both 
scholarship and skill were given importance. It was believed 
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that a teacher's influence was both through instruction and 
personal example. Later on, the schools of Buddhism and 
Jainism further strengthened the age old concept of 
society's reverence to the teachers. Value development came 
to be fore front as one of the specialized role of teachers. 
A teacher would help students in spiritual saluation and 
shape him/her as an ideal person of very high character. 
There was the practice of selecting the best students 
by their teachers through the method of learned debates 
(Sastratha) and train them in the role of the future 
teachers after a preliminary informal training (Altakar). It 
was expected that the students selected as the future 
teachers would have excellence in their knowledge and 
practice of religion, grammer, logic, rhetoric, philosophy 
and specialization in certain other areas like archery, 
diplomacy, etc. The teacher was the one who must be able to 
inspire as well as to instruct on one hand and himself 
practise a high code of personal ethics. A daily routine and 
various rules to guide the conduct of teachers and students 
were prescribed. Some of the reputed centres of learning, 
came up in Taxila, Banaras, Nalanda, Valabhi, Tibet, 
Vikrainasila. These became popular seats under the Hindu and 
Buddhist systems of learning. 
Both Buddhism and Hinduism flourished in Kashmir. Hindu 
centres of learning were known as Mathas whereas the 
Buddhist centres as Viharas. Chinese scholars came to 
Kashmir for their study. Scholars from Java, Ceylon, and 
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other countries also came to Kashmir. Yuanshang had himself 
studied in Kashmir before his travel to India. The 
significance of Kashmir as a centre of learning increased 
around 1000 A.D. when the invaders from Afghanistan, Iran, 
Turkey started attacking Punjab and the Punjab scholars 
(many of them now known as Kashmiri pandits migrated with 
their manuscripts and families). Towards the beginning of 
Medieval period, a sort of parallelism in the educational 
set-ups and teacher's roles in education is seen amongst 
various philosophical groups. The Shivas, Vishnavas, 
Buddhists and Jains had their own educational set ups. They 
developed education independent of each other. But as a 
matter of fact there was a synthesis in the culure and life 
style of the people. 
During the Muslim rule, the Muslims made their own 
efforts for education through Madarasas and Maktabas. There 
appeared a commonality in certain curricular areas but the 
practices in religion, grammer, logic were different. The 
literature of the various schools of thought influenced each 
other's literature and as a result a cultural synthesis 
called as 'pluralistic culture' developed in India. Teacher 
preparation was separate and tuned to the curriculum of 
different schools of thought. 
2.2 Teacher Education in the British Period 
During the British period, the existing indigeneous 
educational systems were either ignored or discouraged. The 
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native medium of instructions popularly termed as 
vernaculars was almost relegated and controversies over the 
usefulness of the indigeneous curriculum were raised. There 
emerged an opposition to the native system by some of the 
natives by themselves. A public plea for the opening of 
schools and teacher training colleges patterned on the 
British system was made. This story in historicity of 
education begins with the inclusion of an educational clause 
in the charter of East India Company of 1813. It grows and 
perroeats through the appointment of various commissions and 
committees like the Woods Despatch (1854), the Hunter 
Commission (1882), the Indian University Commission (1902), 
the Sadler Commission (1917), the Hartog Committee (1929) 
and the post-war reconstruction reforms (1944). A large 
number of other committees were appointed in the British 
provinces. In the states which were autonomous of the 
British rule, whereever the lore of Hindus and Muslims 
educational system was continued. The country saw a fall in 
the quality and quantity of education. Very few could have 
opportunity to enter and pay for education under the British 
educational system as their institutions were in urban 
areas. People in rural and sub-urban areas gradually lapsed 
into illiteracy. So also lapsed the initiative of the local 
people particularly the peasantry and workers. Thus the 
Indians, upon attaining independence were in a very poor 
state of affairs in the subject of education. 
25 
2.3 Educational Scenario in India in the Post-Independence 
Period 
Upon attaining independence, the first task before the 
educationists was to restore the last glory of the role of 
education in shaping of citizenry in Indian society. 
Education was; considered as the dynamic force aimed at 
harmonious development of physical, social, emotional, 
intellectual and ethical faculties of an individual. 
Education in and through life aiming at developing self-
reliance in the educands was interpreted as the basis for 
the National Basic system of education propounded by Gandhi 
Ji. Social development and individual development were 
treated as twin objectives by the educational policy makers. 
Time and again development of social, moral and spiritual 
values were recommended. As a corollary to causing 
educational development, a series of commissions and 
committees were appointed. Several reforms for school 
education and teacher education were recommended. The 
implementation of these recommendations is the subject of 
enquiry of the present study. 
J.P. Naik wrote sometimes in seventies that education 
in India was in a state of dilemma and sorrounded by the 
trio : equality, quantity and quality. Provisions made in 
the constitution of India particularly the Directive 
principles under articles 45 and 46, constitutional 
safeguards under articles 41, 19 etc. were given priority 
for shaping and implementation of educational reform. These 
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are still being pursued. As a result, primary education has 
continued as a priority area. 
2.4 Progress of Education in Post-Independent India 
An over all view of progress of Education in India 
since independence has been provided here as a background to 
know the need and relevance of the recommendations on 
Teacher Education at different intervals of time. 
2.4.1 Progress of Elementary Education 
There were 2,09,671 primary schools in 1950-51. The 
number of students was 19.2 million out of which 13.8 
million were boys and 5.4 million girls. The total number of 
teachers was 5,38,000 out of which 4,56,000 were male 
teachers and. 82,000 were female teachers. This figure rose 
in 1960-61 to 3,30,399 as primary schools, 35 million 
students out of which 23.6 million were boys and 11.4 
million girls. The total number of teachers rose to 7,42,000 
out of which 6,15,000 were male teachers and 1,27,000 female 
teachers. 
In 1980-81, the number increased by 29.47%. In 1990-91 
it increased by 34.28%. During 1992-93, the increase was by 
3.74% respectively. The following table depicts a general 
picture of the size of pupils in the primary education 
system of India. 
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Table-2.1 : Growth of Sex-wise Enrolment in Primary Schools 
Year No. of Girl Students No. of Boy Students Total 
(in Million) (in Million) 
13.8 19.2 
23.6 35.0 
35.7 57.0 
45.3 73.8 
58.1 99.1 
59.2 101.6 
60.5 105.4 
Source of Number of Students : Selected Educational Statis-
tics, Gol, MHRD, New Delhi, 1993. 
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The number of teachers was 5,38,000 in primary 
educational institutions just after independence. The number 
increased in .each decade. The increase was 37.91% in the 
decade 1960-61, 42.85% in the decade 1970-71, 28.58% in the 
decade 1980-81 and 20.10% in the decade 1990-91. It 
increased by 3.42% in 1991-92, but in the year 1992-93 it 
actually decreased by .649%. The following table shows the 
increase in the number of primary school teachers 
1950-51 
1960-61 
1970-71 
1980-81 
1990-91 
1991-92 
1992-93 
5.4 
11.4 
21.3 
28.5 
41.0 
42.4 
44.9 
29 
Table-2.2 : Growth of Number of Teachers Sex-wise in Primary 
Schools. 
Year No. of Male Teachers No. of Femal Teachers Total 
1950-51 
1960-61 
1970-71 
1980-81 
1990-91 
1991-92 
4,56,000 
6,15,000 
8,35,000 
10,21,000 
11„67,000 
11„94,000 
1992-93 11,89,000 
82,000 
1,27,000 
2,25,000 
3,42,000 
4,70,000 
4,99,000 
4,93,000 
538000 
742000 
1060000 
1363000 
1637000 
1693000 
1682000 
Source of Number of Students : Selected Educational Statis-
tics, Gol, MHRD, New Delhi, 1993. 
There were 13596 upper primary schools in 1950-51 in 
India. In 1960-61 their number increased to 49663 which 
amounted to 265.28% increase. It reduced to 82.48% in 1970-
71, and 30.83% in 1980-81. In 1990-91 the percentage of 
increase came down to 23.69. During 1991-92 and 1992-93 the 
total number of upper primary education institutions 
increased to 1,52,077 and 1,53,921 respectively, which shows 
the annual increase of 3.72% and 1.22% in 1991-92 and 1992-
93 respectively. This shows that the number of institutions 
increased after every decade but the rate of increase 
remained diminishing due to one reason or the other 
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particularly financial constraints. 
Table-2.3 : Growth of Recognized Upper Primary/Middle 
Schools. 
Year Number of Institutions Percentage increase 
over previous year(s) 
1950-51 13,596 
1960-61 49,663 265.28 
1970-71 90,621 82.48 
1980-81 1,18,555 30.83 
1990-91 1,46,636 23.69 
1991-92 1,52,077 3.72 
1992-93 1,53,921 1.22 
Source of No. of Institutions : Selected Educational Statis-
tics, Gol, MHRD, New Delhi, 1993. 
2.4.2 Progress of Secondary Education 
During 1950-51, there were 7416 secondary educational 
institutions in India. Their number increased to 17329 in 
1960-61, which amounted to an increase of 135.6%. The 
increase in percentage was 113.88 in 1970-71 which reduced 
to 39.33 in 1980-81. It again increased by 52.29% in 1990-
91. The total number of these institutions increased from 
79,857 in 1991-92 to 84,086 in 1992-93. The annual increase 
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rate in 1991-92 and 1992-93 was 1.57% and 5.29% 
respectively. The following table presents a picture of 
growth at secondary level. 
Table-2.4 : Growth of Recognized Secondary Schools. 
Year Number of Institutions Percentage increase 
over previous year(s) 
1950-51 7,416 
1960-61 17,329 136.6 
1970-71 37,051 113.88 
1980-81 51,624 39.33 
1990-91 78,619 52.29 
1991-92 79,857 1.57 
1992-93 84,086 5.29 
Source of No. of Institutions : Selected Educational Statis-
tics, Gol, MHRD, New Delhi, 1993. 
2.4.3 Progress of Higher Education 
During 1950-51, the total number of colleges for 
general education (Arts, Science and Commerce) was 370. Tho 
number increased to 967 in 1960-61, which amounted to 
16.14%. In 1970-71, the increase in number of these 
institutions was by 133.51%, which increased by 51.51% 
in 1980-81. In 1990-91, the increase in percentage was 
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42.13. In the last two years, the total number of these 
institutions rose from 5058 in 1991-92 to 5334 in 1992-93. 
The rate of increase was 4.04% and 5.46% in 1991-92 and 
1992-93 respectively. The figures are presented in the 
following table. 
Table-2.5 : Growth of Recognized Colleges for General 
Education. 
Year Number of Institutions Percentage increase 
over previous year(s) 
1950-51 370 
1960-61 967 16.14 
1970-71 2258 133.51 
1980-81 3421 51.51 
1990-91 4862 42.13 
1991-92 5058 4.04 
1992-93 5334 5.46 
Source of No. of Institutions : Selected Educational Statis-
tics, Gol, MHRD, New Delhi, 1993. 
2.4.4 Growth in Recognized Universities 
The number of universities increased from 27 in 1950-51 
to 45 in 1960-61, which amounted to 66.67% increase. At the 
end of 1970-71, the total increase in the number was by 
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82.23%, and with the expansion of higher -education, the 
number of universities grew to 110 in 1980-81. It was an 
increase of 34.15%. During 1990-91, the number of 
universities increased to 146, which was an increase of 
32.73%. In 1991-92 and 1992-93, the annual increase in the 
number was 34.25% and 5.62% respectively. The picture is 
obtained in the following table. 
Table-2.6 : Growth of Universities. 
> 
Year Number of Universities Percentage increase 
over previous year{s) 
1950-51 27 
1960-61 45 66.67 
1970-71 82 82.23 
1980-81 110 34.15 
1990-91 146 32.73 
1991-92 196 34.25 
1992-93 207 5.62 
Source of No. of Institutions : Selected Educational Statis-
tics, Gol, MHRD, New Delhi, 1993. 
The Statistical Position of the Universities and 
Teacher Training Institutions was as the following froni 
period to period. The final figures of 1992-93 constitute 
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the universe of the present study. 
Table-2.7 : Glance on Growth of Universities and Teacher 
Training Colleges at Various Points of Time. 
Year Total Number of Total Number of Teacher 
Universities Training Colleges 
1950-51 28 36 
1955-56 32 75 
1960-61 44 125 
1965-66 64 193 
1970-71 84 258 
1975-76 102 315 
1980-81 112 331 
1984-85 125 393 
1985-86 132 403 
1986-87 136 435 
1987-88 143 442 
1988-89 169 368 
1989-90 174 449 
1990-91 176 508 
1991-92 183 525 
1992-93 187 557 
Source of No. of Institutions: Information & Statistical 
Division, University Grants Commission, New Delhi. 
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2.5 Educational Development through the National Five Year 
Plans 
The National Policy on Education (1986) resolves: the 
status of the teacher reflects the socio-cultural ethos of a 
society; it is said no people can rise above the level of 
its teachers. The Government and the Community should 
endeavour to create conditions which will motivate and 
inspire teachers on constructive and creative lines 
Teachers will continue to play a crucial role in the 
formulation and implementation of educational programmes 
(paras 9.1, 9.2). The policy lays down that "teacher 
education is a continuous process, and its preservice and 
inservice components are inseparable " The 
National Council of Teacher Education (NCTE) will be 
provided the necessary resources and capability to accredit 
institutions of teacher education and provide guidance 
regarding curricula and methods. Networking arrangements 
will be created between institutions of teacher education 
and university departments of education (paras 9.4, 9.6). 
The Programme of Action (1992), which aims at providing 
policy measures for actualizing the recommendations resolved 
in the National Policy on Education reaffirms "Teacher 
performance as the most crucial input in the field of 
education. Whatever policies may be laid down, in the 
ultimate analysis, these have to be interpreted and 
implemented by teachers, as much through their personal 
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example as through teaching learning processes" (para 
22.1.1). The Programme of Action (1992) has further 
visualized that the existing programme for teacher educators 
will be suitably modified taking into the present day 
training needs. It envisaged a statutory status for the 
National Council of Teacher Education which has since been 
resolved by Parliament of India as a statuary and autonomous 
organisation. It also contains that the recommendations of 
the UGC Panel would be taken up for the appropriate 
implementation in the establishment and strengthening of 
departments of education in the universities (Paras 22.2.10, 
22.2.11). 
A large number of recommendations have been made as 
measures to reform the state of teacher education 
development in the country. Most of the recommendations have 
also been made by the various committees and commissions on 
one hand and suggested as policy indications in the National 
Five Year Plans and at various points of time since 1947. 
Their stage of implementation might have varied from 
university to university, institution to institution, from 
college to college. The National Policy on Education can not 
be interpreted to mean that all previous efforts are to be 
abandoned and a new beginning will be made. It only implies 
continuity, reform, direction and strengthening of teacher 
education system in the perspective. The present study into 
the various aspects of teacher education development in the 
retrospective aims at search for the existing status of the 
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multi-diinentionai aspects of the reform in teacher 
education. 
A synoptic presentation of the policy measures 
suggested in the various National Five Year Plans has 
therefore, been presented here to provide a background to 
the research problem. To pick up the thread in the 
presentation of the historical over view of secondary 
teacher education in India, the first institution was 
established in Madras in 1856 followed by the second one in 
Bombay in 1906 and the third one in 1908. Thereafter, there 
appears to be a follow-up of the development of teacher 
education on the lines of the United Kingdom by British 
Government in India. The post-war educational development 
report, popularly known as Sargent Report of 1944, was under 
implementation at the dawn of independence of India. The 
report recommends, "The fundamental requirement of any 
comprehensive development in the educational system is the 
provision of an adequate establishment of teachers and of 
the necessary institutions for training them." (Report Govt, 
of India, Post-war Educational Development in India, New 
Delhi, Page 84). 
At the time of inception of the University Education 
Commission (1949), the following recommendations for the 
development of teacher education were under implementation : 
(i) compulsory training for all teachers; 
(ii) teacher education programme including general and 
professional education; 
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(iii) teaching practice to be done in ordinary schools; 
(iv) the courses provided should be essentially 
practical and related to the needs of the school; 
(v) refresher courses should be provided for all types 
of teachers at frequent intervals in order to keep 
them up-to-date. 
Recommendations of the subsequent commissions have been 
subjected to study under the present report and a mix of 
their major dimensions are taken up for analysis under 
chapter four of this study. 
The First National Five Year Plan had endeavoured to 
have a fairly comprehensive review of resources and of needs 
in the light of the then existing circumstances. A number of 
commissions and committees were suggested to have a view of 
new dimensions and policy measures. (Report First National 
Five Year Plan). 
The Second National Five Year Plan recommended measures 
for the implementation of the recommendations of Secondary 
Education Commission (1953). The Secondary Education 
Commission had proposed for bringing about a greater 
diversity and comprehsiveness in educational courses at 
secondary level. It had recommended for the establishment of 
Multi-purpose schools with the view that a sound system of 
secondary education is an essential foundation for economic 
development of India on modern lines. A budgetry outlet of 
51 crores out of total allocation of 307 crores was made for 
secondary education so that the implementation of the 
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reconunendations of the Secondary Education Commission could 
be facilitated. 
At the end of the First Five Year Plan, only 60% of the 
staff of secondary schools consisted of trained teachers. 
The plan document provided for the reorientation of 
secondary school teachers, upgrading high schools into 
higher secondary schools, improving laboratories and library 
services, improving teaching standards and training of 
teachers etc. The plan document made special recommendation 
for accellerating the pace of girls education and opening up 
new career courses for them. It was proposed to establish 
teacher training colleges so that the proportion of trained 
teachers could increase to 68%. 
The Second National Five Year Plan strongly recognized 
that provision of satisfactory service conditions of 
teachers is a measure essential for attracting qualified 
personnel in teaching profession. Matching grants were 
offered to the state governments to the exrent of 50% of 
additional expenditure involved in raising rhe scales of the 
teachers. Stipends for vocational and industrial education 
were offered to students. At the secondary srage a plan for 
awarding 12,000 scholarships for students to the state 
government vias announced. 
The Third National Five Year Plan opens with a note 
that the development of economy and the vase expansion has 
brought into wake new demands on secondary education. New 
provisions such as development of Multipurpose Schools, 
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provision of a number of elective subjects, expansion and 
improvement of facilities to the teaching of science, 
improvement of the examination system, provision of 
educational and vocational guidance and several other 
measures required reconstruction of secondary teacher 
education and developing preservice teacher education 
courses to subscribe to the changes that are taking place at 
the secondary level. 
One of the key notes of the Third National Five Year 
Plan is the announcement for an integrated teacher training 
programme for Multi-purpose schools and the proposal for 
establishing four Regional colleges of Education to prepare 
teachers for the Multi-purpose schools through inservice and 
preservice training programmes both in the practical and 
scientific subjects. 
The Third Plan document also proposed to increase the 
number of training colleges. Secondary education extension 
centres were established in the Second Five Year Plan to 
provide inservice training facilities for secondary school 
teachers. The system was to be strengthened by a 
comprehensive programme of inservice teacher education. It 
was decided to make extension service as an integral part of 
the work of every training college. 
The Fourth National Five Year Plan document took a 
stock of the challenges in tackling the problem of teacher 
preparation and strongly recommended to take into account 
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the recent advances in pedagogic techniques, the new 
curricula, the changing character of the school population, 
the role of teachers in promoting national integration and 
the development of democratic practices. 
There was an enoromous progress in the additional 
enrolment at the secondary stage. To meet these additional 
needs as also clearing the backlog of untrained teachers, 
creation of more facilities for whole time teacher education 
were suggested. In addition, it was decided to institute a 
large scale of correspondence and short term courses 
realising that correspondence training had some short 
comings but it was a demand of the situation. The plan 
provided for correspondence training of about 17,660 
secondary teachers for short term training courses, it was 
proposed to involve the universities. State Institutes of 
Science Education, State Institutes of Education etc. The 
Five Year Plan suggested for setting up large sized 
comprehensive pedagogic institutes where teachers of 
different disciplines would receive education and the 
artificial barrier between different catagories of teachers 
would be removed (pages 317-318). 
The Fifth National Five Year Plan conceived growth in 
the total expenditure on education from Rs.l450 crores in 
74-75 to Rs.2287 crores in 76-77 so that the expansion of 
educational facilities, curricular reorientation. Work 
experience and strengthening of educational institutions for 
teachers is adequately planned. No specific Action Plan for 
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the training of teachers was suggested in the Plan document. 
The Sixth National Five Year Plan (1980-85) sounds a 
concern for the alround development of children, specially 
those from under priviledged sections and poverty groups. It 
perceives education as a seamless continuium of life-long 
learning essential for Human Resource Development. In this 
regard, the Plan document suggested a four-fold perspective 
as follows : 
(i) To prepare individuals for assuming their role as 
responsible citizens; 
(ii) to develop in them scientific outlook, awareness 
of their rights and responsibilities as well as a 
consciousness of the process of development; 
(iii) to sensitize them to ethical, social and cultural 
values which go to make them enlightened nation; 
and 
(iv) to impart to them knowledge skills and attitudes 
which would enable them to contribute to the 
productive programmes in the national development. 
While reviewing the progress of education at the 
secondary level, it is commented that inter-sectoral 
linkages are yet to be brought about and coordination 
established between work places, schools, and development 
activities for fostering appropriate manpower development 
programmes. 
The Plan document emphasized that higher secondary 
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education b^ iing a terminal stage in the system of general 
education, should provide for linking education with the 
world of work. It expected to prepare manpower for economic 
development. To achieve it, it was suggested to extend 
facilities for secondary education in the rural and backward 
areas; to provide access and the weaker and more backward 
sections of people; to enhance the employbility of products; 
to improve instructional material and methods; to create an 
awareness in the students of the emerging developmental 
perspectives and associated technologies in fields such as 
energy conservation, population stablization and environmen-
tal protection. 
The Plan document suggested for integrating culture and 
education, strengthening the teaching of science education, 
recognizing the needs of exceptionally talented children and 
increase in emphasis on vocationalization of secondary 
education. 
Teacher preparation for all the above suggested reforms 
was conceived in the form of development of professional 
skills in teachers on one hand and the need for evolving 
good management practices to promote harmony among the 
participants in the academic community on the other hand. 
The Seventh National Five Year Plan (1985-90) opens 
with a note that the economy of the country had improved 
because of the successes in the implementation of the Sixth 
Five Year Plan. The Plan therefore, seeks to maintain the 
momentum of growth by further pushing up the process of 
economic and technological modernization. The Plan suggested 
that policies and programmes in education ought to be 
restructured to provide a fuller life to the people. In 
their review about the progress of secondary and higher 
secondary education in the Sixth Five Year Plan, it is 
stated that there was an increase by seven million children 
at this level but the progress in the area of 
vocationalization of education at the higher secondary stage 
was not satisfactory. In view of the importance of linking 
education with productivity, it was suggested to give a 
major impetus to vocationalization of the higher secondary 
education during the Seventh Plan period. One of the 
essential conditions for the improvement of the quality of 
secondary education was suggested as the planning and 
implementation of an effective system of inservice training 
of teachers. It suggested that education had to make a 
crucial contribution towards promoting national integration, 
understanding and a sense of togetherness and harmoney. The 
training of teachers has to be looked into from this point 
of view. 
The Eighth National Five Year Plan (1992-97) is under 
implementation. As such it is out of the scope of present 
study to assess its impact. Still to have a review of the 
continuity of the National Five Year Plans, the document has 
also been abstracted reviewing the progress of teacher 
education in the Seventh Five Year Plan, it is brought out 
that a Centrally Sponsored Scheme of teacher education was 
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conceived in 1987 with a view to restructuring and 
reorganizing system of teacher education. The scheme 
included a ten-day inservice education programme for the 
mass orientation of school teachers about the thrusts of the 
National Policy on Education (1986) strengthening of 
Secondary Teacher Education Institutions, (STEIs), 
establishing Institutes of Advanced Studies in Education 
(lASE), strengthening of State Councils of Educational 
Research and Training (SCERTs) and also establishment of 
District Institutes of Education (DIET) for the elementary 
teacher education level. 
In its review, it has reflected on the role of National 
Open School and Navodia Vidhayalyas to provide quantitative 
and qualitative education to the non-attending and talented 
children. It has also been projected that about 5.85 lakh 
students whould have been diverted to secondary education at 
the secondary stage. 
The plan document lays down the policy to accord 
statutory status to the National Council for Teacher 
Education (NCTE) upgrading institutions and modifying 
courses. Further, it is envisaged for the establishment of 
open universities at the national and state levels. 
A synoptic view of the policy recommendations made in 
the Eighth Five Year Plan has been presented above. The 
Action Points/Programmes recommended in the documents have 
obviously the origin in the recommendations of the task 
forces, committees, National Commissions on Education and 
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apex level institutions. Generally, the content of the 
National Five Year Plan is subject to action by the 
administrative machinary of the Education Department in the 
Central and State sectors. The vast body of teacher training 
colleges are expected to have their perview on the 
recommendations of the committees and commissions since 
they, by themselves, are the agencies to identify the felt 
needs of the teacher training system. 
Though there is not much of variation between the major 
programmes suggested in the Plans and Reports of the 
Committees and Commissions, there is a familiarity of the 
teacher educators with the later documents. Their opinions 
have been sought to obtain information about the 
implementation of measures pertaining to teacher education 
development. It is presented in the chapter on Data and its 
Analysis. 
2.6 Major Recommendations of Education Coromissions and 
Committees on Teacher Education 
2.6.1 University Education Commission (1948-49) 
1. The course should be remodelled and more time 
given to school practice in assessing the 
students' performances. 
2. Suitable schools should be used for practical 
training. 
3. The students be encouraged to fall in with the 
current practice of a school and the best of it. 
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4. The bulk of a staff of the training college be 
recruited from people who have first hand 
experience of school teaching. 
5. The courses on the theory of education be flexible 
and adaptable to lead circumstances. 
6. The original work by professors and lecturers be 
planned on an all-India basis. 
2.6.2 Secondary Education Commission (1952-53) 
1. There should be only two types of institutions for 
teacher training : 
a) for those who had taken the school learning 
certificate or higher secondary learning 
certificates for whom the period of training 
should be two years; and 
b) for graduates for whom the training could for 
the present, be one academic year, but should 
be extended as a long-time programme to two 
academic years. 
2. Graduate teacher training institutions 
recognised by and affiliated to the 
universities which should grant the degree, 
while the secondary grade training institutions 
should be under the control of a separate board 
appointed for the purpose. 
3. Teacher trainees should receive training in one or 
more of the various extra-curricular activities. 
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4. Traiining colleges should, as a normal part of 
theiir work, arrange refresher courses, short 
intensive courses in special subjects, practical 
training in workshop and professional conferences. 
5. Training colleges should conduct research in 
various important aspects of pedagogy and for this 
purpose should have under their control an 
experimental or demonstration school. 
6. No fee should be charged in training colleges, but 
all the student teachers, should be given suitable 
stipends by the states during the period of 
training. Teachers who are already in service 
should be given the same salary which they were 
ge;tting already. 
7. All training colleges should provide adequate 
residential facilities for community life and 
other suitable activities for the trainees. 
8. Only trained graduates with normally a minimum of 
three years teaching experience should be admitted 
for the master's degree in education. 
9. There should be a free exchange between professors 
in training colleges, selected headmasters of 
schools and inspecting officers. 
10. Special part-time course should be organised to 
meet the shortage of women teachers. 
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2.6.3 Teaching Training Committee on Plan Projects (1964) 
1) A study of special courses in teacher's training 
for specialized teachers should be undertaken by a 
comitiittee of experts to examine in detail the 
objectives of such courses and syllabus or 
cirriculum as well as the duration. They would be 
in a position to examine how some of these courses 
are out-moded and could be eliminated and other 
chould be properly combined into useful and 
effective courses. 
2) It recommended co-educational pattern for training 
colleges from the point of view of administrative 
economy and tone of efficiency. 
3) The universities should take interest in the 
appointment of staff to the training colleges. 
4) Scales of pay of teachers in the training colleges 
should be same as recommended by the University 
Grants Commission for teachers in Colleges of Arts 
and Science. 
5) The whole question of staff, salaries, conditions 
of service will need to be examined by different 
state Governments in relation to other salaries 
for similar type of work. 
6) There is an urgent need for evolving a suitable 
and objective set of measures of assessment for 
selection of trainees. 
7) Students should be selected according to the 
50 
capacity of the institution and capabilities and 
potentialities of the students. 
2.6.4 Education Commission (1964-66) 
1) The duration of the course should be increased 
from one to two years to do justice to the 
existing heavy courses and to incorporate the 
proposed subject matter courses. It is possible to 
maike better use of the existing duration by 
extending the working days from 180-190 days to 
230 days. 
2) A demonstration school must be attached to every 
training institute. 
3) Differences between theory and practice should be 
eliminated. 
4) Courses of study for teacher education should be 
selected after proper consideration. 
5) Experiments in teacher's education roust be 
encouraged and that 'experimental' schools must be 
set up. 
6) No student should be allowed to specialise in 
teaching a subject unless he/she had studied it in 
B.A./B.Sc. 
7) If students were required to teach subjects other 
than those they had studied, they should take 
special courses in those subjects. 
8) Loan scholarships should be provided to talented 
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students, stipend covering 25 percent of the 
enrolment should be provided and scholarships 
given for teachers in special subjects, such as 
science technology etc. 
9) At the national level, the UGC should take the 
responsibility for maintenance of standards in 
teacher education. 
10) At the state level, the State Board of Teacher 
Education should take the responsibility. 
11) UGC in collaboration with NCERT should set up a 
joint standing committee for teacher training. 
12) The centre should provide liberal funds to the UGC 
and the State Governments for the development of 
teacher training. 
2.6.5 Report of the Committee of Members of Parliament on 
Education (1967) 
1) There should be minimum national scales of pay 
for university, college and school teachers. The 
existing wide gap between the salary scales for 
school and university (or college) teachers should 
be reduced, the principle of parity for salary and 
allowances should be adopted at the school stage 
for all teachers in the service of government, 
local authorities or voluntary organizations. 
2) A uniform system of retirement benefits should be 
introduced for all public servants and teachers, 
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the triple-benefit scheme (i.e. a scheme to cover 
pension, provident fund and insurance) being 
adopted as a transitional measure. Appropriate 
welfare services should also be provided on a 
basis of joint contribution and management by 
teachers and government. 
3) The conditions or work and services of teachers 
should be improved and should be uniform for 
teachers under different management, adequate 
residential facilities should be provided to 
teachers at all stages. 
4) Teachers organisations should be encouraged and 
recognised. In each state, there should be an 
advisory council consisting of the representatives 
of the organisations of teachers, voluntary 
agencies conducting educational institutions and 
officers of the education departments. Its scope 
should include all matters relating to conditions 
of work and service and welfare services of school 
teachers and improvement of education. 
5) With the upgrading of remuneration, there should 
be a corresponding improvement in qualifications, 
quality and work of teachers. Adequate 
qualifications both in general and professional 
education, should be prescribed for teachers at 
different levels. The procedure for recruitment 
should also be improved and should be similar in 
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all institutions, irrespective of their 
managements. 
6) The training of school teachers should be brought 
within the broad stream of university life and the 
isolation of training institutions from the 
schools should be ended. Schools of education 
should be established in universities. Each state 
should prepare and implement, on a priority basis, 
a plan for the expansion and improvement of 
teacher education at all stages. 
7) The academic freedom of teachers to pursue and 
publish their studies and researches and to speak 
and write about significant national and 
international issues should be protected. Teachers 
should be also free to exercise all civic rights 
including the right to participate in elections; 
and when doing so, they should be entitled to and 
take leave of absence from their substantive 
posts. 
8) The improvement in the status of teachers should 
be accompanied by a corresponding deepening of 
their awareness of the crucial role which they 
have to play in moulding the life and character of 
the rising generation and ultimately of the nation 
itself. Teachers should pursue learning and 
excellence with dedication and devotion bear 
unstinting loyality to their institutions and 
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strive for the welfare and all-round development 
of the students, entrusted to their care. 
Teachers' organisation should evolve codes of 
conduct for teachers which should be zealously 
guarded by the profession itself. 
2.6.6 National Policy on Education (1968) 
1) The emolument and other service conditions of 
teachers should be adequate and satisfactory 
having regard to their qualifications and 
responsibilities. 
2) Academic freedom of teachers to pursue and publish 
independent studies and researches and to speak 
and write about significant national and 
international issues should be protected. 
3) Teachers' education, particularly in-service 
education should receive due emphasis. 
2.6.7 National Council of Teacher Education (NCTE) (1976) 
1) The University should give due recognition to 
carefully design short term courses of in-service 
education of teachers. 
2) Network of extension services to cover school 
teachers should be carefully formulated to be of 
more advantage to teachers in-service. 
3) Teachers' centres should be established in each 
district or region for building up human 
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resources. 
4) Correspondence-cum-contact programmes should be 
started for in-service education. 
5) Modern technological aids, such as community 
television sets, films, etc. should be exploited 
for this purpose. 
2.6.8 Committee Report of Experts on Teacher Education 
Curriculum (1978) 
1) The curriculum of teachers' education should be 
made relevant to the personal and social needs of 
children and schools. 
2) There should be flexibility within the framework 
of acceptable national goals and values. 
3) Multiple teachers' education modules, catering to 
the needs of the states and the local communities 
within each state, should be developed to ensure 
relevance. 
4) A system should be developed, flexible enough to 
maintain continuity between preservice and 
inservice education of teachers. 
5) The curriculum for different stages of education 
should be so organised that it permitted mobility 
of the trainee both horizontally and vertically. 
6) The entire teachers' education curriculum should 
be so designed as to ensure integration among 
theory courses, and that this integrated 
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pedagogical understanding flowed into the skill-
dominated areas of methodology of teaching various 
subjects as well as into the attitude-building 
areas of work experience, health, physical and 
recreational education, alongwith social service. 
7) Education should be developed into discipline in 
its own right, with a science and structure of its 
own. 
8) Attempts should be made to develop task-oriented 
education of teachers. 
9) Practice teaching should be more realistic and 
suited to the actual classroom situation. It 
should be quite helpful if teachers training 
institutions at all levels adopt a variety of 
stimulating practices. 
10) The rigid system of the year-wise courses be 
replaced by the semester system. 
11) Evaluation should be a continuous process, a 
variety of modes and means of collecting reliable 
and valid information regarding the comprehensive 
growth and development of the teacher trainee 
should be adopted, while it might be necessary to 
follow both internal and external assessment for 
some time, the goal should be to make it 
completely internal as early as possible. 
12) Urgent problems in teacher's education should be 
identified and original theories, concepts. 
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measuring instruments and appropriate evaluation 
techniques should be developed so that empirically 
validated models and modules of teacher's 
education would be indigenously developed. 
2.6.9 Report of Integrated Committee for Secondary Teacher 
Education (1981) 
1) More private agencies to encourage to srart 
teacher training institutions for secondary 
teachers. 
2) Training at all training institutions should be 
free. 
3) Not only should government reimburse the tuition 
fee at the rate of Rs.l20 per terra per student-
teacher but in addition should also give a grant 
at 60 percent of the admitted expenditure to a 
teacher training institution subject to the limit 
of the net deficit. 
4) All permanent teachers deputed by their 
managements should be paid at 2/3rd of their 
salary during the period of training one half of 
this expenditure being borne by government and the 
other half by the management. The management's 
share should be admissible for grant-in-aid. In 
return for this assistance the trainees should 
give an understanding to serve their schools for a 
minimum period of five years. 
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5) A fresher (one not an employee) receiving free 
training should execute a bond to serve, in a 
recognized school for a minimum period of two 
years; in default of this condition, he/she should 
be required to pay the amount of Rs.250 to the 
college concerned. 
5) E'rom time to time teacher training institutions 
should hold (a) resher courses, (b) short inten-
sive courses in special subjects (c) practical 
training courses in workshop techniques, and (d) 
seminars and professional conferences for the 
benefit of trained teachers. 
7) The programme of training of teachers of practical 
subjects of diversified courses should be taken up 
on a permanent basis and the facilities for such 
training should be multiplied. 
2.6.10 The Teacher & Society - Report of the National 
Commission on Teachers (1983-85) 
1) Universities should take interest in the 
appointment of staff to the training colleges. 
2) In staff training schools, teachers drawn from 
secondary schools if not suitable should, 
therefore, go through an orientation course of 
atleast two to three months to make themselves 
familiar with the problems of the primary schools. 
3) Scales of pay of teachers in the training colleges 
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should be same as recommended by the University 
Grants Commission for teachers in colleges of Arts 
and Science. 
4) The Commission recommended that State Government 
may consider giving teachers of secondary schools 
appointed to training schools either special allo-
wances for working as lecturers in the training 
schools or some other incentives. 
5) The whole question of staff, salaries, conditions 
of service will need to be examined by different 
state governments in relation to other salaries 
for similar type of work. 
6) There is an urgent need for evolving a suitable 
and objective set of measures of assessment for 
selection of trainees. 
2.6.11 National Policy on Education (1986) 
1) Selected Secondary teacher training will be 
upgraded to complement the work of.State Councils 
of Educational Research and Training. 
2) Network arrangements will be created between 
Institutions of Education and University Depart-
ments of Education. 
3) The responsibility for Secondary teacher education 
would continue to rest with Colleges of Education 
affiliated to universities. 
4) The University in cooperation with NOTE will 
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exercise responsibility for academic aspects 
including conduct of examination, award of degree 
and ensuring quality of secondary teacher 
education. 
5) Some colleges of Teacher Education will be 
developed as comprehensive institutions organising 
programmes for primary teacher education and 
possibly also Four-years Integrated Courses after 
higher secondary stage, in addition to the usual 
B.Ed./M.Ed, courses. 
2.6.12 Programmes of Action (1987 &1992) 
1) Education of promising scheduled tribe youths will 
be encouraged and they should be trained to take 
up teaching in tribal areas. 
2) Specially designed orientation programme will be 
organised in teaching methodologies, pedagogy, 
educational psychology, etc. 
3) A separate cadre will be created for appointment 
of staff in secondary teacher education 
institutions. 
4) Strong, unified and responsible teachers' 
associations are necessary for the protection of 
the dignity and rights of teachers as also for 
ensuring proper professional conduct of teachers. 
5) Orientation training for the vocational teachers 
may be organised by the National Institutes and 
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Regional Colleges of Education on regional basis. 
6) Training in physical education should be made part 
of the curriculum of teacher training institutions 
in the teacher training colleges. 
7) Yoga should be introduced in the teacher training 
courses at different levels. 
8) Training for integration of the physically and 
mentally handicapped should be with the general 
community as equal partners. 
9) There should be an emphasis on integration of 
education and culture, work experience, physical 
education and sports. 
10) Distance in service education will be prepared and 
extended with the help of broadcasting agencies. 
11) Staff development programmes will be integrated at 
the state and coordinated at regional and national 
levels. 
12) In order to promote innovations and experimenta-
tion good colleges and departments of education of 
universities will also be given autonomous status. 
13) Network arrangements will be created between 
institutions of teacher education and university 
departments of education. 
14) Selected Secondary Teacher Training Colleges will 
be upgraded to complement the work of the State 
Councils of Educational Research and Training. 
15) The responsibility for secondary teacher education 
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would continue to rest with colleges of teacher 
education affiliated to universities. 
16) Some colleges of Teacher Education will be 
developed as comprehensive institutions organising 
programmes for Four-years Integrated Courses after 
higher secondary stage in addition to the usual 
B.Ed./M.Ed. 
The above narration appears to be a compendium but 
nevertheless it presents a historical perspective as also 
the chronology of different commissions and committees. The 
recommendations were further scrutinised to make the 
research tool manageable by including such recommendations 
which have a long term implication for the development of 
Teacher Education in India. 
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3.1 The Status of Educational Research in India 
Educational Research in India is relatively new and 
has a history of nearly fifty years but thematic critiques 
and compilations have been in the tradition of education in 
India. The advent of educational research brought forth 
methodology of solving educational problems. Here in, the 
impact of other countries particularly the United States of 
America has been quite influencing on the process of Indian 
educational research. In a way such interactions through the 
documentation and dissemination of educational research have 
been stimulants in the reorganization of the various facets 
of educational system. The University Departments of 
Education, University Grants Commission, the Human Resource 
Development, the apex bodies like the National Council of 
Educational Research and Training have been promoting 
research in education through establishing research 
fellowships and publishing numerous papers, periodicals, 
monography, year-books on research in education. Even then 
development of educational research in India is almost a 
post-Independence feature. To quote, the Education 
Commission (1964-66) comments, "educational research is 
still in its infancy. Its quantity is small and its quality 
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mediocre." Earlier to it, the report of University Education 
Commission published in 1949 had pointed out that till then 
not much systematic research but research in education was 
being carried on in India. Some of the areas where a 
deliberate effort has been made to conduct research studies 
in India have been measurement and testing on psychological 
aspects, expansion of primary and secondary education, 
comparative studies on educational progress in different 
population groups, models of teaching, guidance and 
counselling etc. But research in the field of history of 
education is really lacking whereas the value of studying of 
development of any aspect of education in historical 
perspective is of great significance for the futuristic 
planning in that area. 
Research studies are distinguished on the basis of 
their purposes and approaches. The following approaches are 
more popular in India : 
1. The normative survey or discriptive approach. 
2. The experimental approach. 
3. The cause-effect relationship approach. 
4. The historical approach. 
The present study has been designed on the historical 
approach and a recourse to the historical method has taken 
in the conduct of the study. The theme is to trace the 
developmental trends in secondary teacher education. The 
purpose is to detect fades and frills on one hand and 
strong points on the other hand to scrutinize the 
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recommendations made by various committees and commissions 
recommending on reform in teacher education system. 
3.2 Procedures in Historical Method of Educational Research 
Historical research differs from research of the other 
types because it is based on certain reports which can not 
be repeated although similarity may recur but a worker 
engaged in the method of historical investigation is to be 
more responsible because the interpretations of his 
observations have to be scientific and based on data 
collected through primary and secondary sources; analysis of 
data through internal and external essessment and 
presentation of findings in a readiable form involving 
exposition and prediction. 
There are two main types of sources in historical 
research. These are termed as primary sources and secondary 
sources. The original documents which are the origin of a 
fact are termed as primary sources and fundamental to 
historical research. The sources of information transmitted 
through comj:tientaries, text books> dictionaries, encyclo-
paedias are examples of secondary sources. Any research 
through the historical method must have primary source as 
the subject of research enquiry and the secondary source to 
use as the historical criticism of the primary source. The 
secondary source helps in the appraisal of the situation 
called as validation of historical evidence. It also helps 
in establishing the genuinessess of the data collected and 
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interpretation by the researcher so that the validity of the 
findings could be substantiated. 
One of the practices in historical research is the 
reorganization of data in a chronological or a functional 
order. A combination of both types of organizations helps in 
obtaining a clear picture and is preferred. 
3.3 Research Procedure of the Present Study 
The present study titled : DEVELOPMENT OF SECONDARY 
TEACHER EDUCATION IN INDIA SINCE INDEPENDENCE WITH SPECIAL 
REFERENCE TO IMPLEMENTATION OF RECOMMENDATIONS MADE BY 
DIFFERENT COMMITTEES AND COMMISSIONS has been conducted 
using the historical method and it has been attempted to 
base data collection on primary sources. Even though the 
first National Commission after India's independence was the 
University Education Commission, in fact the post war 
reconstruction report popularly known as Sargent Committee 
Report is a prelude to policy making in education in the 
post-independence period. India being a large country and 
education having the status of state subject in a large 
number of Committees work constituted by the Central and 
State Governments. 
Despite the best of efforts, it is rather not possible 
to compile information from all primary sources in an area. 
As such, one has to select only selected documents. In this 
study, documents of national level Commissions, Committees 
and organiza^tions have been subjected to review the primary 
documents covered in the study are listed as follows : 
3.4 Primary Sources of the Present Study 
Serial No. Document 
1 University Education Commission (1948-49) 
2 Secondary Education Commission (1952-53) 
3 Teacher Training Committee on Plan Project (1964) 
4 Education Commission (1964-66) 
5 Report of Committee of Members of Parliament on 
Education (1967) 
6 National Policy on Education (1968) 
7 National Council of Teacher Education (1976) 
8 Committee Report of Experts on Teacher Education 
Curriculum (1978) 
9 Report on correspondence Courses leading to the 
award of B.Ed. Degree (1980) 
10 Report of Integrated Committee for Secondary 
Teacher Education (1981) 
11 Report of the Working Group to Review Teachers 
Training Programme in the light of the need for 
value orientation (1983) 
12 The Teacher and Society, Report of the National 
Commission on Teachers (1983-85) 
13 Report of the Working Group for preparing a Scheme 
for Revitalization and Modernization of Pre-
service Teacher Education (1986) 
14 Report of the Working Group on In-service 
n 
Education of Teachers (1986) 
15 National Policy on Education (1986) 
16 Programme of Action (1987) 
17 Programme of Action (1992) 
As would be seen, some of the primary sources have 
their significance as a one time intervention only, while 
others have a lasting value and require follow-up with 
reports of other committees appointed to review the 
implementation of the recommendations. 
3.5 Subject of Enquiry 
The subject of enquiry of the study is teacher 
education development with special reference to 
implementation of recommendations made by the above quoted 
primary sources. A qualitative analysis of the documents was 
done to identify the key recommendations in the following 
areas : 
1.0 Organizational Pattern of Secondary Teacher 
Education 
2.0 Teacher Education Curriculum. 
3.0 Practice Teaching 
4.0 Inservice Teacher Education 
5.0 B.Ed, through Correspondence 
6.0 Professional Development of Teacher Education 
7.0 Admission Procedure and other aspects 
As the objectives of the study were to study critically 
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the recommendations, it was attempted to identify only such 
of the recoiTimendations which had a national perspective and 
upon whose implementation the opinion of the Heads of 
Regional Colleges of Education, University Departments of 
Education, Prominent Colleges of Education could be 
obtained. 
The National Council of Teacher Education had appointed 
small groups to review the status of education and recommend 
reforms. These groups were internal to the secretariat of 
the National Counsil of Teacher Education and their reports 
were not circulated to a large body of respondents 
identified in the study as the Regional Colleges of 
Education, University Departments of Education and Prominent 
Colleges of Education. Seeking of responses on these reports 
was kept out because these were not country-wide 
dissiminated. Since the scope of these working groups was to 
be the implementation of the recommendations of the National 
Council of Teacher Education and the National Policy on 
Education, 1986, a reference to the points made by these 
working groups has been done in the chapter on analysis and 
conclusions. 
3.6 Selection of the Sample 
There has been a phenomenal increase in the number of 
universities and the number of colleges of education from 
1948 onwards. Such of the University Departments of 
Education and Colleges of Education which were non-existent 
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at the time of the release of recommendations of some of the 
committees and commissions have not been covered under the 
sample selected for the present study. For example, the 
number of universities was 27 in 1950-51. These increased 
to 45 upto 1960-61. The number further swelled-up to 110 in 
1980-81 and the number of universities at the time of the 
inception of the study was more than 180. 
Likewise the number of secondary teacher training 
colleges has grown- 36 colleges in 1950-51 to 125 in 1960-61 
to 331 in 1980-81 and finally to 525 at the time of tho 
inception of the present study. The establishment of the 
Regional Colleges of Education is of course a significant 
development as a sequel to the recorammendations of the 
Secondary Education Commission (1953). So all the Regional 
Colleges of Education were included under the sample. 
The rate of growth of the universities and colleges of 
education have been inproportionate, depending upon the 
public demand, political pressures and the availability of 
funds. In such a situation, it became difficult to select 
the sample for the study either on random basis or by 
stratification of university departments of education/ 
colleges of education as respondents. Another problem was 
that only educationist well expert in the historical 
perspective of teacher education could be in a position to 
respond to the enquiry in the research tool judiciously. In 
view of this matter of fact constraint, the following 
criteria for the selection of responded institutions was 
decided. 
3.7 Criteria for Selection of the Sample 
(i) Institutions with a know-how of the recommenda-
tions made by various committees and commissions 
in their own context, in the context of other 
sister institutions either in the same university 
or neightbouring universities. 
(ii) Colleges of education affiliated to the universi-
ties to respond to the implementation of general 
recommendations. 
(iii) The university departments of education estab-
lished at least 20 years earlier so that they aro 
in a position to comment the educational 
developments in teacher education in Historical 
Perspective. 
(iv) The university departments of education and 
colleges with a provision of conducting or 
participating inservice teacher education progra-
mmes either directly or indirectly. 
(v) Four Regional Colleges of Education located at 
Ajmer, Bhopal, Bhubaneshwar and Mysore. 
Even with the above criteria the number of 
institutions selected for responses seemed to be 
unraanageble. These institutions were further 
sampled on regional basis. The following table 
shows the number of respondent institutions 
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selected for the study and the institutions which 
haive finally sent their responses. 
Table 3.1 Showing the Size of the University Departments 
Selected as the Sample and Responses. 
Sample I No. of Universityj 
j Departments of 
I Education 
•h 
Selected 15 
No. of Regional 
Colleges of 
Education 
04 
No. of Colleges 
of Education 
20 
Responded 11 03 10 
A list of the respondent institutions is given at Annexure 
II. 
3.8 Tool of the Study 
The purpose of the tool was to find out the level of 
implementation of the major recommendations given in the 
aforesaid document on a four point criteria as follows : 
i) Implementation in the university of the responding 
organization, 
ii) Implementation in neighbourhood universities, 
iii) Implementation in other universities in the state 
of the respondent (the states are supposed to 
extend matching grants to universities in their 
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jurisdiction only the Central Universities are not 
covered by the States), 
iv) None of the universities. 
The recommendations of the committees and commissions 
were mixed up without giving a reference to the source of 
recommendation so that the response on the action point 
could be sought without a prejudice to the chronology/ 
source of the recommendation. The number of points 
(Recommendations) under each aspect is as follows : 
Serial No. Category No. of points included 
(recommendations) 
1.0 Organizational Pattern of 30 
Secondary Teacher Education 
2.0 Teacher Education Curriculum 27 
3.0 Practice Teaching 10 
4.0 Inservice Teacher Education 05 
5.0 Ei.Ed. Through Correspondence 10 
It 
6.0 Professional Development of 15 
Teacher Education 
7.0 Admission Procedure 07 
Total 07 104 
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The responses were to be in the form of statements as 
Yes/No. Where ever, the respondents prefered to leave a 
column blank, it was considered as 'No' response. 
A copy of the tool of study is given in 
3.9 Scheme of Analysis \Kv ' ' .'^^ 
Analysis of data in the historical perspe'ctWRi^ gilwJiiid 
help in understanding how the recommendations have effected 
the functioning of the teacher education institutions and 
how the recommendations pertaining to support/control of 
teacher education institutions effect the institutional 
roles. 
Historical method of research is to be as significant 
as the scientific method of enquiry but the difference in 
the historical method is that one has to do a quality 
analysis in the context of educational ideals. The 
qualitative analysis also called as establishing historical 
evidence has two components that is external historical 
criticism and internal historical criticism. The data on 
which external historical criticism is sought is from the 
primary source only. Therefore, the validity of it is 
assured with the presumption that the respondents are 
scholars from within the Teacher Education System in India. 
The internal historical criticism has been done by the 
investigator by obtaining trends on various aspects in an 
objective manner without prejudice to any committee/ 
commission and also by adopting the process of constructive 
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synthesis of the recommendations irrespective of their 
chronology. Finally the data analysis is subject to the 
thematic or functional arrangement so that the findings 
could be of use. 
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4.1 The Perspective 
Philosophers, social reformers, political ideologists 
and psychologists have conceived education as an ideational 
concept in the sese that it is the wish of the society to 
conserve and to reproduce itself in a modified form. 
Succeeding generations decide the aims and goals of 
educational system as the key stone of the expression of the 
group with domment ideology at certain levels. The levels 
may be national, regional, religious, linguistic, community 
and even institutional. 
To achieve the stipulated aims and goals of school 
education, changes in teacher education are simultaneously 
conceived to maintain the necessary coherence between 
teacher education and school education. 
The impact of change on education has been immense and 
as a matter of fact. Teacher Education has remained in a 
state of flux if not perplextion. A review of developments 
in Teacher Education and developmental picture of Teacher 
Education as obtainable in the National Five Year Plan 
documents as well as reports of various national commissions 
and committees has been attempted in the preceding chapters. 
The picture shows that the product i.e. Teacher Education in 
the modern context remains very vague. Sometimes, such 
rudimentary issues come to one's mind whether Teacher 
Education can be conceived as a system in its own entity 
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since the Govt, of India has constituted an autonomous body 
in the National Council of Teacher Education (NCTE) or is it 
a sub-system of the education system as it has been 
conceived as a chapter in the National Policy on Education, 
1986 or is it co-anial with school education and teacher 
education heading for the same destiny. Simultaneous to it. 
Teacher Education has grown up of various policy reforms and 
the irony is that it is not known whether its conceptual 
frame is the same all throughout the country or different 
whether it is harmonious or distorted in its dimensions. 
Teacher Education has not been precisely defined in 
most of the documents in the Post-Independence period. Nor 
the recommendations to affect change in and through Teacher 
Education have been based on status or assessment studies. 
The curriculum of Teacher Education, has not been enunciated 
except for the attempt in 'National Council of Teacher 
Education - A Framework'. Even this document does not 
enunciate pedagogical concerns such as philosophy, 
psychology, sociology which otherwise are the basics of 
dTeacher Education Curriculum, being implemented differently 
in different universities. The contention in taking up the 
present research study was to study the exercises done by 
Teacher Education Departments and Teacher Training 
Institution.<3. For this purpose, all the primary documents 
pertaining to the recommendations of Education Commissions 
and Committees set up by the Govt, of India were studied and 
the major recommendations on Teacher Education were 
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assorted and classified under the following subheads : 
1. Organisational Pattern of Secondary Teacher 
Education. 
2. Teacher Education Curriculum 
3. Practice Teaching/Internship 
4. Inservice Teacher Education 
5. B.Ed, through Correspondence 
6. Professional Development of Teacher Education 
7. Admission Procedures 
The recommendations under the above categories were 
listed and as such 10 statements were placed under these 
categories. The number of statements under each category 
has been shown in the preceding chapter and a view of their 
description could be had from the research tool. As to the 
relationship between category vis-a-vis nature of 
recommendatory statements the following dimensional chart 
provides a synotpic idea. 
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Table 4.1 Dimensional Chart on Advocated Teacher Education 
Reforms in Post-Independence Period 
Category Nature of Reconendations and No. of Stateients 
Adainistrative Professional Curricular Financial Students' 
aspects Developaent reforis in provisions welfare 
4 Welfare of Teacher 
Teacher Education 
Educators 
1.0 Organisaiional Pattern of Secondary 19 
Teacher Education Inst i tu t ions 
2.0 Teacher Education Curriculua 12 
3.0 Practice Teaching 06 
4.0 Inservice Teacher Education 05 
B.Ed. Through Correspondence 10 
Professional Developaent of Teacher 06 
Education 
7.0 Adiission Procedure 01 
04 
01 
02 
07 
02 
02 10 
05 01 03 
02 
06 
Total of recoaaendatory stateaents 59 10 12 05 18 
Grand Total •- 104 
The above dimensional chart includes the major 
recommendations made by different educational commissions 
and committees. The catagories have further been 
reclassified according to the nature of recommendations. The 
above chart also contains the number of statements showing 
the nature as well as category of recommendations. 
It is seen that most of the recommendations, say more 
than half of these, relate to administrative aspects under 
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each category. Could it be interpreted as indicative of the 
beaurocratic anxiety to streamline education including 
teacher education? It is suggestive of official policies for 
teacher education development. It would be premature to 
comment on such a distributive order without going through 
ideas on teacher education reform under different 
catagories. But it may be infered that academic concerns 
were subordinated to administrative issues and it had its 
consequences on the morals of educational functionaries. 
Another trend seen from the chart is that recommendations on 
most categories were not adequately supported by financial 
provisions. For example, only a few organizational aspects 
of Secondary Teacher Education accompanied with professional 
development of teacher educators received attention for 
financial inputs. Student welfare in teacher education 
system also received attention of committees and commissions 
but to a lesser degree. Let us look at the details of data. 
4.2 The Respondents 
The size of the Teacher Education training institutions 
has been increasing phenomenonly from 1950-51 onwards. To 
quote, the increase in institutions has been from 36 colleges 
in 1950-51 to about 525 at the time of the inception of the 
study. Due to this variable alone, many a university 
departments and teacher training colleges could not respond 
to the research tool since these were established latter 
to the date of some commissions and committees. 
The responses were sought from institutions rather than 
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individuals and the methodology for supply of information 
was suggested as supply of information through scrutiny of 
official records and conducting of staff/faculty meetings. 
The responses appear to be few but in view of the reality 
that behind each response a full department is involved. The 
actual respondents would be in hundreds. The final list of 
responding institutions is given in the annexures. The 
consolidated view is as follows : 
1. Regional Colleges of Education set-up by NCERT 3 
2. Central University Departments of Education 3 
3. Colleges of Education affiliated to Central 
Universities 2 
4. State level University Departments of Education 9 
5. Colleges of Education affiliated to the State 
level Universities other than Regional Colleges of 
Education 7 
Taken as a whole, the study covers responses from 24 
institutions located in various regions of India. The 
respondent institutions have further been divided into 
categories as follows : 
a) Regional Colleges of Education 
b) Education Departments under Central Universities 
c) Education Departments in the Universities under 
state jurisdiction 
d) Govt. Colleges of Education under state jurisdic-
tion 
e) Affiliated colleges of Education under State 
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Universities. 
To facilitate comparison and infer the degree of 
implementation in various types of institutions by 
management, a consolidated table of the positive responses 
(stated as percentages of the total under a type) are given 
as follows : 
Table 4.2 ; Synoptic View of Developments in Teacher 
Education. 
(Figures in percentages) 
S.No 
1.0 
1.1 
1.2 
1.3 
. RecoBBendation/Action Point 
Organisational Patten of Secondary Teacher 
Edocation 
Secondary teacher training colleges/university 
departients of education are laintaining their 
own eiperiiental/deionstration schools. 
The National Council of Teacher Education 
(NCTE) has been insiraentai for laintenance 
of standards of teacher education curriculuj, 
and eiaiinations in the field of teacher 
education. 
Adequate residential facilities leading to 
coiiunity living have been provided in the 
secondary teacher traiiing. 
Regional 
Colleges 
of 
Education 
100 
100 
100 
Central 
Bniversities 
Education 
Departients 
100 
34 
100 
Level of Iipleientation 
1 
Central | State 
OniversitieslDniversities 
Colleges of | Education 
Education IDepartaencs 
50 1 11 
50 1 44 
50 I 22 
1 
1 
State 1 
Colleges 1 
of j 
Education 1 
1 i 
Govt.jPrivate] 
i 1 1 1
i I 
1 1 
1 t 1 i 
- 1 94 1 
1 1 
1 1 
- 1 50 1 
1 1 
1 1 
1 1 ! 1 
• j 67 1 
1 1 
1 1 
86 
(Figures in percentage) 
S.No. RecoBieadation/Action Point 
1.4 Residential accomodation is being provided to 
the staff aeubers in teacher education insti-
tutions/university departuents of education. 
1,5 loan scholarships are provided to talented 
students admitted to teacher education 
institutions. 
l.b Promising scheduled tribe youths are encoura-
ged and trained to take up teaching as a 
profession. 
1.7 A Standing Comiittee of experts functions to 
examne the objectives and curncului of 
secondary teacher educators. 
1.8 The gap between the theoretical concepts pres-
cribed in the courses and the practice given 
to teachers on these is being bridged over the 
years. 
1.9 The nuiber of working days in teacher educa-
tion institution has been increased m . recent 
years. 
1.10 Eaoiuient and other service conditions of 
teacher educators are to the satisfaction of 
the staff. 
1.11 Seiester systei has been provided by distribu-
ting acadeiic work over the acadeiic yearls). 
1.12 A systen of grant-in-aid has been introduced 
for secondary teacher education institutions. 
Regional 
Colleges 
of 
Education 
100 
34 
100 
100 
100 
100 
100 
33 
-
1 
Central 
iOniversities 
j Education 
Departuents 
100 
i " 
1 67 • 
67 
100 
67 
100 
-
100 
Level of Iipleientation 
1 
Central 
Universities 
Colleges of 
Education 
100 
100 
100 
100 
50 
100 
-
IGO 
1 
State 
universities 
Education 
iDepartients 
77 
1 
22 
i 55 
• 
66 
J J 
55 
33 
-
33 
n 
1 1 
State 1 
[Colleges 1 
of 1 
1 Education 1 
Govt. 
1 
i 
1 
-
-
100 
1 
Private! 
17 1 
! 
1 1 1 
1 1 
34 
I 
1 
1 
67 1 i 
1 
1 
67 i 
1 
j 
1 1 
^^  1 
1 
i 
1 
1  
50 1 
1 
i 
f 1 
50 1 
1 
1 
i 
1 
1 
t 
1 
1 
1 
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(Figures in percentage) 
S.No. Recoiiendation/Action Point 
1,13 Preparation of teachers is regarded as joint 
responsibility of colleges of education and of 
the practice teaching schools. 
1,14 Selected secondary teacher education institu-
tions have been upgraded to coipieioent the 
work of state Council of Educational Research 
and Training. 
1.15 Sone colleges of education have been developed 
as coiprehensive colleges of education and 
have been entrusted to work in the area of 
pruary teacher education also. 
1.16 National Council of Teacher Education (NCTE) 
in cooperation with the university is 
supposed to share the responsibility for orga-
nizing the whole systei of secondary teacher 
education. 
1.17 At the state level, State Board of Teacher 
Education (SBTE) has been established for the 
naintenance of standards in teacher education. 
1.18 The Dniversity Grants Coiiission has taken the 
responsibility for saintenance of standards in 
teacher education at the national level. 
1.19 The teacher trainee is not peraitted to appear 
at the public eiaiination at the end of the 
training unless he/she obtains certificate 
froi the head of the institution about his 
regularity, punctuality and deligence. 
1.20 Reiedial leasures have been taken to leet 
various deficiences prevalent in the field of 
secondary teacher education. 
Regional 
Colleges 
of 
Education 
100 
67 
34 
100 
67 
100 
100 
67 
Central 
Oniversities 
Education 
Departients 
100 
34 
67 
34 
34 
100 
34 
100 
level of Iipleientation 
Central 
Oniversities 
Colleges of 
Education 
100 
50 
50 
50 
-
100 
100 
100 
state 
Oniversities 
Education 
DepartBents 
33 
33 
11 
55 
22 
22 
77 
33 
1 
1 
State 1 
Colleges 1 
of 1 
Education 1 
1 1 
Govt.1 Private 1 
100 50 1 
- 1 50 1 
- 1 34 1 
100 1 50 1 
- j 34 j 
100 1 67 1 
- 100 1 
100 1 34 1 
88 
(Figures in percentage) 
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1.21 Specially designed orientation prograiMes are 
now being organised in the area of teaching 
methodologies, pedagogy, educational psycho-
logy etc. by the university departments/ 
colleges of education. 
1.22 Staff developaect progranites are being provi-
ded to faculty r.eibers on regular basis. 
1.23 In order to proaote innovations and experimen-
tation, selected colleges and university 
departitents of education are being given 
autonomous status. 
1.24 Network arrangeaents are being created between 
institutions of teacher education and univer-
sity departments of education for promoting 
the standards oi secondary teacher education. 
1.25 Soiie colleges ot teicher education have beefij 
developed as coiprehensive institutions for 
organising programes like four year integra-
ted courses after senior secondary stage, m 
addition to the usual B.Ed./H.Ed. Courses. 
1.26 The responsibility for secondary teacher 
education continues to rest with colleges of 
teacher education affiliated to universities. 
1.27 Tuition fee has been abolished m colleges of 
education/university departments of education. 
1.28 The teacher education institutions/university 
departments of education are co-educational. 
77 34 
34 
cr. 
50 22 17 
34 44 
n II 
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1.29 To aeet the shoruqe of voien teachers, spe-
cial part-tine courses are being provided. 
1.30 Teacher educators are offered specialised 
subjects like Coiiierce, Technology, Agricul-
ture, Fine Art, Hoie Science and Craft for 
teaching uethodoloqies in the teacher training 
institutions. 
2.0 Teacher Education Curricalui 
2.1 Teacher education curncuiui prepared by the 
National Council of Teacher Education (NOTE) 
was referred to for the review, Dodification 
and mpleiaentation of secondary teacher educa-
tion curnculua prescribed by the university. 
2.2 Content of theory papers included in the 
secondary teacher education curricului has 
been adapted to suit local circmstances. 
2.3 Courses in secondary teacher education have 
been reuodelled to allocate sore t i ie for 
practice teaching prograues. 
2.4 The approach of designing teacher education 
curncuiui is task-based/coipetence-based. 
2.5 All secondary teacher trainees receive train-
ing atleast in organizing one eitra curricular 
activity. 
2.6 Courses of study for secondary teacher educa-
tion are reviewed and finalised after proper 
consideration periodically. 
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! 
1 
1 
1 
2.7 Student-teachers are allowed to specialize! 
only m those subjects which they have 3tudied| 
up to graduate level. j 
2.8 The carriculuii of secondary teacher education! 
is Bade relevant to ueet the personal and! 
social needs of children and schools in the! 
jurisdiction of the university. 1 
1 
1 
2.9 The teacher education curricuiui is designedl 
to ensure integration aiong differentj 
coaponents. j 
1 
2.10 Teacher training prograiies are being provided! 
in special education aiaing integrating thej 
education of the disabled with general! 
1 
education. 1 
2.11 The textual and resource laterial prescribed! 
in the teacher education curricuiui are based 
1 
on the sodern methods of teachina-learning. | 
1 
1 1 
2.12 Evaluation under the teacher-education progra-( 
M e is planned as a continuous process mclud-l 
m g internal assessient as well as external! 
eiauination. 1 
1 
2.13 As a policy, internal education is graduallyj 
replacing the etternal eiaiination syste»i 
under the teacher's education prograiie. j 
2.U Evaluation of teacher education prograiie isi 
done through external exaimation only. j 
1 
2.15 Secondary teacher training facilities in| 
vocational courses has been introduced. 
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2.16 CoMunity work has; been introduced under the 
secondary teacher e:ducation curncului. 
2.17 Docuients eiplaining the Tiew roles, new 
lethods and techniques involved in the teacher 
education process i t e provided to teacher edu-
cators in the teacher education institutions. 
2.18 Records on study of reference books by the 
student teachers are maintained in respective 
teacher education institutions. 
2.19 Teacher trainees are provided with opportuni-
ties to handle equipsents and instruients as 
suggested under the various subjects in the 
secondary teacher education curncului. 
2.20 Teacher trainees are also oriented on how to 
organise the process of self-learning. 
2.21 Teacher trainees are provided enough scope for 
eiperiients, innovations and research. 
2.22 The objectives of the teacher education curri-
cului prescribed by the university include 
training in value developient for teacher 
trainees and pupils. 
2.23 Hodern technological aids are being used by 
the university/college teachers for the train-
ing of student-teachers in the teacher 
education institutions. 
2.24 Trainiag m physical education has been lade a 
coiponent of the teacher education curricului. 
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1 Education 
1 1 
2.25 Yoga has been introduced under the teacherl 
education curricula. 1 
2.26 Eaphasis is laid on provision of teachersl 67 
training n culture, work eiperience, physicalj 
education and sports. 1 
2.27 CurriculuB for teicher education has beenl 100 
planned to provide nobility of trainees hiroz-j 
ontally as well as vertically. 
3.0 Practice Teaching 1 
3.1 A deaonstration school is attached to everyl 100 
teacher education institution. 1 
3.2 Proper consideration is given to thel 100 
suitability of the school while selecting itl 
for practice teaching. 1 
3.3 Experijental schools have been set up with 100 
each teacher education institution. 1 
3.4 Practice teaching prograaies are planned to 100 
suit the actual cliissrooi situation. 1 
3.5 Practice teaching is conducted under thej 100 
guidance of a teai of supervisors froi teacher! 
education institutions and teachers of thel 
concerned schools. 1 
3.6 Basic literature useful for practice teaching! 100 
is provided to each student-teacher. 1 
3.7 The concept of practice teaching has no* beenj 100 
broadbased by internship in teaching prograuej 
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3.8 During practice teaching, teacher trainees are 
directed to stay in the school for the whole 
day to take up the responsibilities of regular 
teachers. 
3.9 "he systei of grading has been adapted for 
evaluation of practice teaching. 
3.10 In the practice teaching prograwe, efforts! 
are lade to develop a leaningful integrationi 
of the content and uethods. 
4.0 Inservice Teacher education j 
4.1 Variety of inservice education programes toj 
leet the nultifarious professional needs of 
educational personnel and different categories! 
of teachers have been developed. 1 
4.2 Organization of inservice education prograiiesj 
for secondary school teachers is being given! 
due eiphasis. 1 
4.3 Setsork of Eitension Services around teacher! 
training institutes has been planned. j 
4.4 A systei has been evolved for developing! 
continuity between preservice and in-servicej 
teacher educatioB prograiae. j 
4,5 Efforts are being lade to ensure intrinsic and! 
extrinsic lotivation of teachers for partici-l 
patmq in the in-service education prograiies.! 
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5.0 B.Ed. Through Correspondence 
5.1 The correspondence courses leading to B.Ed. 
degree or its equivalent is restricted to 
those who are working teachers in the 
concerned state. 
5.2 The prograsae of E.Ed, correspondence course 
13 kept separate and lade distinct froi the 
regular course, 
5.3 The correspondence courses leading to B.Ed. 
degree are restricted to clear backlog of 
untrained teachers. 
5.4 A separate B.Ed, correspondence-cui-contactl 
course for the post-graduate teachers working, 
at the 10*2 stage (higher secondary stage) isl 
being provided. 
5.5 Need-based correspondence lessons in eachl 
course are workd out for the inservice 
education of teachers. 1 
5.6 i regular feedback systei at regular intervals! 
is built into the correspondence lessons. 
5.7 The lessons and response sheets of B.Ed. 
correspondence courses are prepared with thej 
help of experts in respective fields. 1 
5.8 The contact prograne is of at least twol 
lonths duration for curricular and] 
cocurricular actiities under the B.Ed, corres-j 
pondence-cui-contact prograrae. 1 
1 
1 1 
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5,9 Practical work on the lines as suggested in 
the National Council for Teacher Education 
(NCTEl for teacher education curriculua have 
been kept in view while providing contact 
progranmes under the B.Ed, correspondence-cua-
contact prograaies. 
5.10 Correspondence-cua-contact prograaaes for 
B.Ed, is providec. only in those institutions 
where satisfactory arrangeaents for practice 
teaching and its supervision eiisi. 
6.0 Professional Deveiiopient of Teacher Education 
6.1 First hand experiences of school teaching has 
been made essential requireaenc for the 
appointaent in teacher education institution. 
6.2 University Grants Coaaission (OGCl pay scales 
for the teachers m colleges of Arts andl 
Science are also given to the teachers in 
teacher education institutions. 1 
6.3 Posts of sliilar type of work in other depart-j 
Bents of state gcvernaents are treated at par 
with the posts in teacher education! 
institutions. 1 
6.4 Teacher training colleges/university depart-l 
aents of education are free to eiercise alll 
civic rights aad are eiiqible for publicl 
office at the local, district, state ori 
national level. 1 
6.5 Eiployaent of woaen teachers is encouraged m l 
teacher education institutions. 1 
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6.6 Liberal funds are provided by Oniversity 
Grants Comission (IIGC) and the state govern-
lent for the developient of teacher training 
in the university. 
6.7 National Scales oi pay for university and 
college teachers in teacher education institu-
tions are being paid. 
6.8 Secondary school teachers with necessary apti-
tude and coapetence are appointed in univer-
sity and colleges as teacher educators. 
6.9 The universities take interest in the teaching 
of staff neibers of all the teacher education 
institutions in their jurisdiction. 
6.10 Free exchange between the staff of teacher 
education institutions, selected headiasters 
of schools and inspecting staff for thei 
schools is lade. 
6.11 Teacher educators appointed in the teacherl 
education institutions are lade aware of thei 
crucial role iti loudling the life and 
character of the student coiiunity. 1 
6.12 A separate cadre has been created for thei 
staff of secondary teacher education mstitu-l 
lions under the uiiiversity/state. j 
6.13 A strong distance education systei ofj 
inservice education of teachers has beeni 
developed using radio/television and printing! 
uterial, 1 
i 
1 Regional 
Colleges 
1 "^  
Education 
1 100 
100 
100 
34 
34 
100 1 
100 1 
34 j 
1 
1 Central 
IDniversities 
1 Education 
Departuents 
1 ^  
100 
100 
67 
34 
100 j 
j 
1 
Level of Ii 
1 
1 Central 
IDniversities 
iColleges of 
Education 
1 100 
50 
100 
50 
50 
100 1 
50 1 
50 1 
pleientation 
1 
1 State 
iBniversities 
1 Education 
pepartients 
1 33 
77 
66 
44 
22 j 
55 1 
22 1 
11 1 
1 
1 1 
1 State 1 
IColleges 
1 "^  1 
Education 
1 1 i 
IGovt.lPrivate! 
100 1 34 1 
1 1 1 
1 
100 1 17 1 
- 1 50 1 
100 j 17 j 
- 1 17 1 
- 1 34 1 
100 1 17 j 
100 j 17 1 
97 
(Figures in percentage) 
S.No. Recoiiendation/Action Point 
6.14 Prograaies are bemo provided to orient 
teachers in to the eaerging role of a teacher 
as an agent of social change. 
6.15 The teachers are trained to at as guides in 
leading their local comunities for conducting 
developaentai activities. 
I.O Adaission Procedure 
7.1 Student teachers are selected by the state 
governaent on the basis of actual subject-wise 
requireaents at the state level. 
7.2 Seleciion of trainees is Bade on the basis of 
selection tests «hicn include objective tests, 
rating scales, group-discussions, personal 
interviews, etc. 
7.3 Student teachers are adiitted according to the 
m-take capacity of the teacher education 
institutions. 
7.4 Consideration is given to the talent, capabi-l 
lities and potentialities of applicants while 
selections for adiission to teacher trainingj 
institutions are uade. 
7.5 An objective criterion for the selection oil 
trainees has been evolved in the university, j 
7.6 Student teachers ire selected only on thel 
basis of percentage larks in the quaiifyingj 
eiaiination. j 
7.7 Student teachers are selected on the basis of] 
Coapetitive Test only. | 
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4.3 Clientele and Degree of Implementation of Recommendations of 
Commissions and Committees. 
4.3.1 University Education Commission (1948-49) 
The University Education Coininission, 1948 has the 
foundational status in the galaxy of the thoughts made by 
the various commissions and committees in post-independence 
status. Before the Commission, the Indian system of 
Education had the basic infrastructure and ideological 
background of the Greek and European thought, particularly 
in the teacher training system organized by the public 
institutions. Parallel to it was the model developed by 
Warda School led by Dr. Zakir Hussain and propounded by 
Gandhiji, which propounded negation of European educational 
thought and its replacement by an activity based teacher 
training programme. Dr. S. Radhakrishnan, the Chairman of 
the Commission, drew the golden mean by recommending an 
additional input of rural universities at par with other 
universities. As to the teacher training system to subscribe 
to the school education level, the recommendations of this 
commission are at the following serial numbers in the 
preceeding table. 
2.2, 2.3 
3.2 
6.1. 
The above recommendations pertain to the catagories of 
teacher education curriculum, practice teaching and 
99 
professional development of teacher education. All the three 
reconunendations strike a note of organizing teacher 
education curriculum and practice to suit the local 
situations and helping teachers to develop pragmatic 
attitudes towards the society and the students. 
It is disheartening to study the responses which show 
that the massage of practicability of curricula courses and 
practice in terms of the local needs and situations has not 
yet been implemented. What is interesting is that the 
centrally sponsored institutes primarily located in 
Cosmopolitan and urban areas have shown a positive response 
whereas the colleges affiliated to the State level 
universities and located in distant areas have responded 
that the system still suffers from urban bias. Interalia, 
it implies that the teacher education system still continues 
to be centralized and urban biased. 
4.3.2 Secondary Education Commission (1952-53) 
The recommendations of the Secondary Education 
Commission (1952-53) Chaired by Dr. S.L. Mudhaliar have 
their significance for evolving a new structure in school 
education and teacher education. The commissions thinking on 
provision of diversified courses including the areas of 
agriculture, industry and commerce at the secondary level 
led to the inception of the four-year integrated courses and 
the establishment of Regional Colleges of Education. 
The recommendations of this Commission are given at the 
100 
following serial numbers in the preceeding tables : 
1.1, 1.3, 1.6, 1.9, 1.27, 1.29, 
2.5, 
3.3, 
6.10. 
A global view of the recommendations would show that 
this commission desired to institutionalize the teacher 
training systcim by creating adequate infrastructure, sup-
porting institiations and residential character. Innovation, 
research, practical work, increased participation of teacher 
educators and trainnees in the experimental schools are the 
thrust areas. 
The recommendations made by this commission aim at 
reorganization of the existing pattern of secondary teacher 
education institutions. This commission did not elaborate on 
the financial implications of its own recommendations and 
left it to the planners and administrators. As a consequence 
the reform was conceptualized by the establishment of the 
Regional Colleges of Education and by some central 
universities through the establishment of experimental 
schools with diversified courses. Whereever funds were not 
released by the centre, the state level institutions and the 
affiliated colleges managed through liaisoning with 
neighbourhood institutions as cooperative institutions but 
the essence of the recommendations lacked. 
One of the recommendations made by this Commission was 
to train teachers from schedule tribe communities with a 
101 
view to popularize education and reform in the tribal 
people. Such a significant dimension was not adhered to and 
inspite of the reservation policy advocated for admission 
procedures, the teacher training institutions at the state 
level have still not implemented the recommendation. 
This Commission had also recommended to encourage the 
admission of women in teacher training institutions by 
providing special part-time courses and abolishing of 
tuition fee in the colleges of education. The recommendation 
pertaining to infusion of women teachers through development 
of part-time training courses was ignored but never-the-less 
it has its relevance even today. 
As this Commission had conceived of teacher education 
institutions as fully residential ones with the practice of 
community living, its recommendation for increasing the 
number of working days also remains unimplenented because of 
the uniform practice of prescribing equal number of working 
days for the general and the professional courses by the 
central and state level universities. 
4.4 Education Commission (1964-66) 
The Education Commission (1964-66) Chaired by Prof. 
D.S. Kothari was the first ever Educational Commission with 
comprehensive terms of reference to cover the entire system 
of school education and teacher education. Its major 
contribution is in developing inter-relatedness between 
school education and teacher education, emphasis on science 
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and technology for gearing education to the social and 
technological change, and harnessing the available resources 
for their maximum utilization. 
Another major indent of the commission has been the 
restructuring of the educational system for the entire 
country on the pattern of 10+2+3. 
The present Commission has equally pondered over the 
content, process and the administrative procedure for 
implementing the suggested recommendations. Recommendations 
at following serial numbers given in the previous table havo 
been made by the Education Commission : 
1.4, 1.5, 1.7, 1.8, 1.17, 1.18, 1.28, 
2.6, 2.7, 
3.1, 3.4, 
6.4, 6.5, 6.6, 6.8, 6.9, 
7 „ 3. 
Subscribing to the philosophy of the Secondary 
Education Commission (1952-53), the Education Commission 
also conceived teacher development in the form of education 
for developing the personal and professional profile of the 
trainee rather than imparting skills of teaching. Induction 
of talented students, provision of residential acomraodation, 
maintenance of standards through the creation of National 
Council of Teacher Education and State Boards of Teacher 
Education, mechanism for maintenance of standards of teacher 
education at the Centre and State level and characterization 
of teacher education institutions with co-educational 
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pattern were the organizational reform laid down by the 
commission. Most of these have been pursued by the Central 
and State governments but the implementation is poor at the 
state level for the recommendations requiring financial 
inputs. 
The state governments had created State Boards of 
Teacher Education (SBTEs) generally in the departments of 
school education or even in the SCERT. Somehow the secondary 
teacher education institutions consider themselves under the 
purview of university education. Therefore, the 
implementation of the role of SBTEs has been poor because of 
the mismatch between the school education and higher 
education departments within a state system. 
Recommendations pertaining to the review of the courses 
of study and provision of specializing in teaching of 
subjects offered at graduate level have been pursued, both 
by the implementation agencies and the subsequently 
constituted, "National Council of Teacher Education". 
Recommendations pertaining to the strengthening of 
practice teaching by taking students to experimental/ 
demonstration schools have not found ground with affiliated 
teacher education colleges. Infact, affiliated colleges have 
generally remained outside the pool of teacher education 
reforms and most of them have been a weak link in the 
implementation of the teacher education reforms. This also 
applies regarding the commission's recoraraendation on 
restricting the intake capacity of students in the teacher 
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training colleges with a view to organize institutional 
programmes effectively. 
4.3.4 The Teacher and Society - Report of the National 
Commission on Teachers-I (1983-85) 
The presentation of this report should infact have 
followed the discussion on the functioning of the National 
Council of Teacher Education and its sub-committees but it 
has been arranged here to have a glimpses into the thinking 
of philosophers who over honoured to chair the National 
Commissions on Education. Prof. D.P. Chattopadhaya, the 
Chairman of the National Commission of Teachers equally 
shines in the galaxy of lumanaries like Prof. D.S. Kothari, 
Prof. Mudhaliar and Dr. Radhakrishnan. These philosophers, 
scholars gave profound thought to the restructuring and 
retransformation of teacher education and the present 
teacher education development owes its stature to their 
ideals. 
The Commission had its special purview on the following 
terms of reference : 
i) Measures to give to the teacher, the status he 
needs and deserves to help him do his duties at 
the highest possible level of performance; 
ii) The evolution of the system of teacher preparation 
that would help the teacher develop skills and 
values so as to make his teaching and efforts at 
character development effectively; 
IflS 
iii) Recommendation of parameters of a code of conduct 
which would motivate and help the teacher give of 
his best in the performance of his duties; 
iv) The report of this Commission is perhaps one of 
the best philosophical treatises on teachers, 
their roles; and teacher education institutions; 
their shaping to meet the futuristic contexts of 
the Indian society. Somehow the major 
recommendations of this report found a place in 
the document "Challenge of Education" which was a 
prelude to the resolution of the National Policy 
on Education (1986). Even though the report of 
this Commission was published and circulated, it 
largely remained in the background in the wake of 
a country-wide campaign for implementing the 
National Policy on Education. 
The recommendations from this document are at the 
following serial numbers in the research tool given earlier: 
1.9, 1.13, 1.25, 1.30 
2.1, 2.16 
3.7, 3.8 
5.10 
6.2, 6.3 
7.2, 7.6 
The component in the form of its recommendations on the 
organisational pattern of teacher education pertain to 
developing a climate of professional culturation, additional 
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inputs in terms of time resources, encouraging innovation 
and diversification of the teaching methodoligies to suit 
the structure of the new subjects with a vocational bias. 
The Commission recommended for developing a practical 
bias by bringing teacher education institutions and the 
local communities closer to each other so that a meaningful 
interaction between them would make teacher education system 
as a functional, need-based and relevance based system. In 
view thereof, the Commission recommended reneval of the 
teacher education curriculum of the different universities 
keeping the guidlines and criteria points laid down by the 
National Council of Teacher Education. 
The Coimmmisssion had strongly recommended for 
strengthening of the internship and practice teaching 
programmes which of course are of significance in the 
shaping of the personal and professional profile of the 
teacher trainees. 
The Chattopadhya Commission accepted the distance 
education modality in teacher education only if satisfactory 
and systematic organization of practice teaching and its 
supervision could be possible. 
The Commission strongly recommended for the development 
of criterian for admission tests to the teacher training 
colleges, both primary and secondary, so that student 
teachers are selected on the basis of competitive test only. 
The recommendations of the Teacher Education 
Commission-I are like the directive principles for the 
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development of teacher education system. Their 
implementation has a long term perspective. Moreover, the 
National Policy on Education has taken these into account. 
Most of the recommendations are subject to the scope defined 
for the Centrally Sponsored Scheme of Teacher Education 
announced in 1987. The scheme is still being continued. 
4.3.5 National Council of Teacher Education 
The National Council of Teacher Education was 
constituted as on apex advisory body on teacher education in 
1973. Its constitution included creation of Standing 
Committees for primary teacher education, secondary teacher 
education, special education and a general body to review 
and recommend for implementation of the reform advocated by 
Standing Committees. The Minister for Human Resource 
Development was to be the Chairperson of the National 
Council of Teacher Education. The National Council of 
Teacher Education was empowered to appoint working groups on 
different aspects of teacher education to study the existing 
status of an specific aspect and also to recommend reforms 
for improving the quality of teacher education system. 
Since 1973, a large number of seminars, conferences, 
workshops and committees, meetings were held under the 
auspices of the National Council of Teacher Education. Some 
of the significant reports released from the NCTE forum are 
as the following : 
i) Report of the General Body of National Council of 
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Teacher Education (1976). 
ii) Report of the Expert Group on Teacher Education 
Curriculum (1978). 
iii) Report of the Status of Correspondence Courses 
leading to the award of B.Ed. Degree (1980). 
iv) Report of the Working Group for Preparing a Scheme 
for Revilatization and Modernization of Preservice 
Teacher Education (1986). 
v) Report of the Working Group on Inservice Education 
of Teachers (1986). 
vi) Report of the Working Group to Review Teacher's 
Training Programme in the light of Need for Value 
Orientation (1988). 
The National Council of Teacher Education is a very 
comprehensive organization. It has been accorded statutory 
status by the Parliament of India by an Act No. 73 of 1993, 
resolved on 29th December, 1993. Under this Act the Gazzette 
notification includes 14 functions to ensure plan and 
coordinated development of teacher education and for the 
determination and maintenance of standards for teacher 
education. This body is a unique institution with academic, 
advisory and statutory functions. 
As the reports of the working groups are subject to the 
purview of the Standing Committees and the recommendations 
of the Standing Committees are reviewed by the General Body 
of the NCTE, the various resolutions with its roots in the 
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reports of the working groups were combined under the 
functioning of the National Council of Teacher Education. 
The statements given at the following serial numbers in the 
research tool pertain to NCTE recommendations : 
1.2, 1.9, 1.11, 1.12, 1.13, 1.19, 1.20 
2.4, 2.8, 2.9, 2.11, 2.12, 2.13, 2.14, 2.17, 
2.18,, 2.19, 2.21, 2.22, 2.23, 2.27 
3.4, 3.5, 3.6, 3.9, 3.10 
4.1, 4.3, 4.4, 4.5 
5.1, 5.2, 5.3, 5.4, 5.5, 5.6, 5.7, 5.8, 5.9 
6.11, 6.13, 6.14, 6.15 
7.1, 7.4, 7.5, 7.7. 
The functioning of the National Council of Teacher 
Education is still in action. A pursual of the above stated 
recommendations would show that out of a total of 104 major 
recommendations made on teacher education since 
independence, 47 recommendations emerge from the forums of 
NCTE alone. 
It may be premature to comment on the state of 
implementation of the recommendations but as more than 20 
years have passed since the inception of NCTE, some trends 
are visible. 
The NCTE has released the document 'Teacher Education 
Curriculum' - A frame work in 1978 to serve as guidelines 
for the State University Departments of Education, Central 
University Departments of Education, State Boards of Teacher 
Education. Data under table 4.2 on the various recora-
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mendations show that the reception of this document and its 
implementation has not been commendable and the reforms in 
teacher education curriculum edvocated by NCTE still remains 
unrealised. 
The NCTE had been recommending for the introduction of 
Semester System so that the academic work evenly distributed 
over the academic year as also the working days are 
increased. This recommendation has also not been implemented 
by the teacher training institutions. In case one university 
(Aligarh Muslim University, Aligarh) it was withdrawn after 
its implementation for several years. 
The NCTE has been insisting that the teacher training 
institutions should vouchsafe the development of certain 
personal values in the teachers, such as regularity, 
punctuality, intelligence etc. and wherever these affective 
aspects are under developed, certification for having 
completed training may not be awarded. 
One of the thrust areas before the National Council of 
Teacher Education is the reform pertaining to teacher 
education curriculum. The following are the key notes in 
this regard : 
The teacher education curriculum should be 
designed as task-based i.e. competency-based. 
It should be related to the personal and social 
needs of school and children in an area. 
Modern concepts like innovative methods and 
creative pedagogy, continuous and comprehensive 
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evalution should be incorporated in the training 
of teachers so that they imbibe confidence, 
competence and relevant concern. 
The NCTE has also advocated reforms for the planning 
organization and evaluation of practice teaching. 
The NCTE philosophises pre-service teacher education 
and in-service teacher education as the cordinates of 
overall teacher education development process and had 
pleaded for a continuity. 
The NCTE permits a properly planned system of distance 
education with multi-media approach for the qualitative 
development of the system specifically with the purpose of 
clearing the backlog of untrained teachers and providing 
innovative inservice training courses at the secondary 
level. 
A special cadre professional and social has been 
visualized as in the case in professions like engineering, 
medicine, administrative services. Here in the induction of 
students and teacher educators with the capabilities and 
potentialities has been emphasised. 
A study of the above advocated reforms shows that the 
recommendations are more in the form of a vision for 
tomorrow than action finds with cut of grading. These points 
are under the process of implementation at various levels by 
various organizations. It may be said that reform in teacher 
education was never taken as earnestly as in being done now. 
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Again the data in table 4.2 shows that the colleges of 
education which are affiliated to the unviersities suffer in 
the irnpleraemtation of the reform, may be it is due to the 
absence of strong network of information processing on one 
hand and the mechanism of a monitory agency to pursue the 
reform on the other hand. 
4.3.6 National Policies on Education 
4.3.6.1 National Policy on Pducation (1968) 
The first National Policy on Education was released in 
1968. Its basic purpose was to provide an administrative 
support to the recommendations of Education Commission 
(1964-66) by policy measures. This policy marks a 
significant step in the history of educational progress in 
post-independence India. It aimed that education should be 
instrumental in promoting national progress, a sense of 
common citizenship and culture and to strengthen national 
integration. The National Policy on Education (1986) has 
appreciated the contribution of the policy of 1968 as, 'it 
laid stress on the need for a radical reconstruction of the 
education system, to improve its quality at all stages, much 
attention to science and technology, cultivation of moral 
values and a closer relation between education and the life 
of the people'. 
The major recommendations of the National Policy on 
Education (1968) were for improving the emoluments and 
service conditions of teachers, organization of inservice 
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teacher education programme for raising the capabilities of 
teachers and the identification of meritorious model 
teachers for their appointment as teacher educators in 
secondary teacher training institutions. 
4.3.6.2 The National Policy on Education (1986) 
The National Policy on Education, 1986, is a landmark 
in the development of India. It is a comprehensive document 
covering all the stages and facets of education. 
Explaining the philosophical framework of Education in 
India which has immense significance on the role of 
teachers, the policy contains (para 1.10). 
In the Indian way of thinking a human being is a 
positive asset and precious national resource which needs to 
be cherished, nurtured and developed with tenderness and 
care, coupled with dynamism. Each individual's growth 
presents a different range of problems and requirements at 
every stage from the womb to the tomb. The catalytic action 
of education in this complex and dynamic growth process 
needs to be planned meticulously and executed with great 
sensitivity. 
Highlighting the role of Teachers and Teacher Education 
System the NPE (1986) states : 'The status of the teacher 
reflects the socio-cultural ethos of a society it is said 
that no people can rise above the level of its teachers 
Teachers should have the freedom to innovate to 
devise appropriate methods of communication and activities 
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relevant to the needs and capabilities of and the concerns 
of the community Teachers will continue to play 
a crucial role in the formulation and implementation of 
educational programmes (para 9.1). 
Teacher education is a continuous process, and its 
pre-service and in-service components are inseperable. As a 
first step, the system of teacher education will be 
overhauled.' (para 9.2) 
A scrutiny of the document on National Policy on 
Education, 1986, and the subsequet document, programme of 
Action, 1987, aiming at implementation of the advocated 
reforms was done. The recommendations are given at the 
following seri^ il numbers in the tool of the study : 
1.6, 1.14, 1.15, 1.16, 1.21, 1.22, 1.23, 1.24, 
1.26, 
2.10, 2.15, 2.20, 2.24, 2.25, 2.26, 
6.2. 
The National Policy on Education (1986) has laid down a 
special emphasis on strengthening of teacher education by 
the creation of a new structure of model teacher training 
institutions such as District Institutes of Education and 
Training (DIETS), Colleges of teacher education. Institutes 
of Advanced Studies in Education; Networking Arrangements 
between such institutes and university departments of 
education for promoting secondary teacher education; staff 
development programme and improvement in the functioning of 
affiliated teacher training colleges. 
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under previledged, handicapped and educationally backward 
communities. 
It lays emphasis on the provision of training in 
culture, work experience, physical education and sports. 
The recommendations of the National Policy on Education 
are of wholistic nature and aim at minimising the imbalances 
in educational development between one component and the 
other on one hand one learner clientle and the others etc. 
The perspective of the National Policy on Education is 
on teacher preparation for organizing teaching as an 
interaction between two selves. Teacher and Tearner, neither 
superior nor inferior, in which the more experienced serves 
as the gentlest sort of a guide. The expected role of the 
teacher changes from that of an instructor to the one with 
expertise in human and interpersonal relation skills. This 
inter-alia implies that one of the expected role of teachers 
is as a missionary, wherein the professional has the 
inspiration to strive, to seek, to find and not to yield. 
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5 .1 F indings 
Having gone through the recommendations of various 
Commissions related to Teacher Education since Independence 
and studied their implementation, the present perspective of 
Teacher Education can be summarised as follows : 
5.1.1 University Education Commission (1948-49) 
The recommendations made by the Commission pertaining 
to teacher education curriculum, practice teaching and 
professional development of teachers strike a note for 
organizing teacher education curriculum and practice to suit 
the local situations helping teachers to develop pragmatic 
attitudes towards the society and the students. 
The responses show that the message of practicability 
of curricula courses and practice in terms of the local 
needs and situations has not yet been implemented. The 
centrally sponsored institutes primarily located in cosmopo-
litan and urban areas have shown a positive response whereas 
the colleges affiliated to the state level universities and 
located in distant areas have responded that the system 
suffers from urban bias. It implies that the teacher 
education system still continues to be centralized and urban 
biased. 
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5.1.2 Secondary Education Commission (1952-53) 
The recommendations made by this Commission aim at 
reorganization of the existing pattern of secondary teacher 
education institutions. This Commission did not elaborate on 
the financial implications of its own recommendations and 
left it to the planners and administrators. The reform was 
conceptualized by the establishment of the Regional Colleges 
of Education and by some central universities through the 
establishment of experimental schools with diversified 
courses. Whereever funds were not released by the Centre, 
the state level institutions and the affiliated colleges 
managed through liaisoning with neighbourhood institutions 
as cooperative institutions but the essence of recommendat-
ions lacked in such modes. 
One of the recommendations, made by this Commission, 
was to train teachers from schedule tribe communities with a 
view to popularize education and reform in the tribal 
people. Such a significant dimension was not adhered to and 
inspite of the reservation policy advocated for admission, 
the teacher training institutions at the state level have 
still not implemented these recommendations. 
The Commission had also recommended to encourage the 
admission of women in teacher training institutions by 
providing special part-time courses and abolishing of 
tuition fee in the colleges of education. The recommendation 
pertaining to infusion of women teachers through development 
of part-time training courses was ignored but never-the-less 
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it has its relevance even today. 
The recommendation for increasing the number of working 
days also remains unimplemented because of the uniform 
practice of prescribing equal number of working days for the 
general and the professional courses by the central and 
state level universities. It has been observed that even 
prescribed working days are not available on account of late 
admisions in teaher education institutions. 
5.1.3 Education Commission (1964-66) 
The Education Commission also conceived teacher 
development in the form of education for developing the 
personal and professional profile of the trainee rather than 
imparting skills of teaching. Induction of talented 
students, provision of residential accomodation, maintenance 
of standards through the creation of National Council of 
Teacher Education and State Board of Teacher Education, 
mechanism for maintenance of standards of teacher education 
at the centre and state level and characterization of 
teacher education institutions with co-educational pattern 
were the organizational reforms laid down by the Commission. 
Most of these have been pursued by the central and state 
governments but the implementation is poor at the state 
level for the recommendations requiring financial inputs. 
The state governments had created State Boards of 
Teacher Education generally in the departments of school 
education or even in the SCERT. Somehow the secondary 
119 
teacher education institutions consider themselves under the 
purview of higher education. Therefore, the implementation 
of the role of SBTEs has been poor because of the mismatch 
between the school education and higher education 
departnents within a state system. 
Recommendations pertaining to the review of the courses 
of study and provision of specializing in teaching of 
subjects offered at graduate level have been pursued, both 
by the implementation agencies and the subsequently 
constituted 'National Council of Teacher Education'. 
Recommendations pertaining to the strengthening of 
practice teaching by taking students to experimental 
denonscration schools have not found ground with affiliated 
teacher education colleges other than Regional Colleges of 
Educarion. In fact, affiliated colleges have generally 
remained outside the pool of teacher education reforms and 
most of them have been a weak link i'n the implementation of 
the teacher education reforms. This also implies that 
despite the Commission's recommendation on restricting the 
intake capacity of students in the teacher training colleges 
with a view to organize institutional programmes 
effectively, it were not followed either as a policy or in 
terns of manpower needs at the national and state levels, 
barring a few institutions. 
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5.1.4 The Teacher and Society - Report of the National 
Commission on Teachers (1983-85) 
The component in the form of its recommendations are on 
the organizational pattern of developing a climate of 
professional acculturation; additional inputs in terms of 
time resources, encouraging innovation and diversification 
of the teaching methodologies to suit the structure of the 
new subjects with a vocational bias. 
The Commission recommended for developing a practical 
bias by bringing teacher education institutions and the 
local communities closer to each other so that a meaningful 
interaction, between them would make teacher education system 
as a functional, need-based and relevance based system. The 
Commission recommended renewal of the teacher education 
curriculum of the different universities keeping the guide-
lines and criteria points laid down by the National Council 
of Teacher Education. 
The Commission had strongly recommended for strengthen-
ing of the internship and practice teaching programmes which 
of course are of significance in shaping of the personal and 
professional profile of the teacher trainees. 
The Commission accepted the distance education modality 
in teacher education only if satisfactory and systematic 
organization of practice teaching and its supervision could 
be possible. 
The Commission also recommended for the development of 
criteria for admission tests to the teacher training colle-
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ges, both primary and secondary, so that student-teachers 
are selected on the basis of competitive test only. 
The recommendations of this Commission are like the 
directive principles for the development of teacher educa-
tion system. Their implementation has a long term 
perspective. Moreover, the National Policy on Education has 
taken these into account. Most of the recommendations are 
subject to the scope defined for the Centrally Sponsored 
Scheme of Teacher Education announced in 1987. The scheme is 
still being continued. 
5.1.5 National Council of Teacher Education 
The NCTE had released the document - 'Teacher Education 
Curriculum' - A frame work in 1978 to serv'e as guidelines 
for the State Universities Departments of Education, Central 
Universities Departments of Education, State Boards of 
Teacher Education. Data under Table 4.2 on various 
recommendations shows that the reception of this document 
and its implementation has not been commendable and tho 
reforms in teacher education curriculum advocated by NCTE 
still remain unrealised. 
The NCTE had been recommending for the introduction of 
Semester system so that the academic work will be evenly 
distributed over the academic year as also the working days 
are increased. This recommendation has also not been 
implemented by the teacher training institutions. In case of 
one university (Aligarh Muslim University, Aligarh), it was 
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withdrawn after its implementation for several years. 
The NCTE had insisted that the teacher training 
institutions should vouchsafe the development of certain 
personal values in teachers such as regularity, punctuality, 
intelligence etc. and wherever these effective aspects are 
under developed, certification for having completed training 
may not be awarded. This, perhaps, has not found a way in 
the teacher education system so far-
The NCTE permittted a properly planned system of dis-
tance education with multi-media approach for the 
qualitative development of the system specifically with tho 
purpose of clearing the backlog of untrained teachers and 
providing innovative inservice training courses at the 
secondary level. 
A study of the above advocated reforms shows that the 
recommendations are more in the form of a vision for 
tomorrow rather than action. These points are under various 
levels in the process of implementation by various 
organizations. The data in Table 4.2 shows that the colleges 
of education, which are affiliated to the universities, are 
not independent in the implementation of the reform because 
they have to work according to the directives of the 
universities. 
5.1.6 National Policy on Education (1968) 
The major recommendations of the National Policy on 
Education (1968) were for improving the emoluments and 
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service conditions of teachers, organization of inservice 
teacher education programme for raising the capabilities of 
teachers and the identification of meritorious model 
teachers for their appointment as teacher educators in 
secondary teacher training institutions. 
5.1.7 National Policy on Education (1986) 
The National Policy on Education (1986) has laid down 
special emphasis on strengthening of teacher education by 
the creation of a new structure of model teacher training 
institutions such as Districts Institutes of Education & 
Training, Colleges of Teacher Education, Institutes of 
Advanced Studies in Education. Network arrangements between 
such institutes and university departments of education are 
also suggested for promoting secondary teacher education, 
staff development programme and improvement in the 
functioning of affiliated teacher training colleges. 
The Policy also shows a concern for the education of 
under-previledged, handicapped and educationally backward 
communities. It also lays emphasis on the provision of 
training in culture, work experience, physical education and 
sports. 
The perspective of the National Policy on Education is 
on teacher preparation for organizing teaching as an 
interaction between two selves: Teacher and Learner, neither 
of whom is superior or inferior rather in which the more 
experienced serves as the gentlest sort of a guide to the 
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less experienced. The expected role of the teacher changes 
from that of an instructor to the one with expertize in 
human and interpersonal relation skills. 
5.2 Conclusion 
The presentation and analysis of the data in the 
previous chapter brings forth the following points. 
I. Teacher education is a spiral and generic activity 
aiming at Human Resource Development in an ever-
changing social order. It is, therefore, change 
oriented and as such one can not quantify the 
degree of reform, the trends provided inside into 
acceptance or rejection of an idea. 
II. Recommendations require further work in terms of 
Action Programmes in developmental contexts which 
vary from university to university. In the absence 
of such a strategy, even the most pertinent ideas 
had a premature decay. 
III. Most recommendations in teacher education, may be 
for material development or Human Resource 
Development, require networking between central 
and state levels, state and district levels, 
department and affiliated college levels. The 
climate of cooperative partnership in the outward 
and onward extension of educational reform ha:s 
been conspiciously missing in the overall panorama 
of 104 recommendations scrutinized above, the 
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morale and expectations from the teacher education 
development has been sky high but the money 
constraint has kept it down to the earth. 
IV. There is a tendency to be more mature and 
practical in the statement of recommendations, 
made by commission after commission and committee 
after committee. Such a difference in approach 
obviously leads one to conclude that the system of 
teacher education continues to be a development 
process aiming at positive growth and 
transformation to serve the Indian masses. 
5.3 Suggestions for Further Research 
There is an urgent need to take-up investigations in 
historical method of educational research. Research in 
historical perspective paves the way for providing a strong 
foundation to the discipline as also the systems of school 
education and teacher education. In view of it some of the 
following areas in research studies which should be taken up 
in historical perspective are : teacher education and social 
change; teacher education and educational progress of under-
previledged sections; conceptual developments in teacher 
education; coping with change in teacher education etc. 
Alongwith the work of the Commissions and Committees 
instituted by the Government of India, a large number of 
commissions and committees have been constituted by State 
Governments and non-government organizations. Studies into 
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the contribution of these as also their complementarity with 
the national level commissions and committees should be 
studied. 
Last but not the least, Indian system of education 
stands in isolation to the international perspective as most 
of the Commissions and Committees have philosophised issues 
in national contexts. Historical studies in the 
chronological perspective between sister nations could 
strengthen the teacher education system with rational and 
process inputs. Such a research perspective is recommended 
for furtherance of the present status of historical research 
of which this study has assumed itself as a contributory 
effort. 
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S.No. Recoinmendation/Action Point 
Source of 
Recommendation 
1.0 Organisational Pattern of Secondary 
Teacher Education 
1.1 Secondary teacher training colleges/I Secondary Education 
university departments of education areiCommission 
maintaining their own experimental/ | (1952-53) 
demonstration schools. ! 
1.2 The National Council of TeacherjNational Council of 
Education (NCTE) has been instrumental!Teacher Education 
for maintenance of standards of teacher|(1983) 
education curriculum, and examinations I 
in the field of teacher education. j 
i 
i 
1.3 Adequate residential facilities leadingjSecondary Education 
to community living have been providedjCommission 
in the secondary teacher training. 1(1952-53) 
I 
1.4 Residential accomodation is being|Education 
provided to the staff members in teacherjCommission 
education institutions/university depar-j(1964-66) 
tments of education. 
1 
1.0 Loan scholarships are provided tojEducation 
talented students admitted to teacher Commission 
education institutions. j(1964-66) 
I 
1.6 Promising scheduled tribe youths are!National Policy on 
encouraged and trained to take up teach- Education 
ing as a profession. j(1986) 
1.7 A Standing Committee of experts functi-1 Education 
ons to examine the objectives and curri- Commission 
culum of secondary teacher educators. 1(1964-66) 
I 
1.8 The gap between the theoretical concepts I Education 
prescribed in the courses and the pract- Commission 
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I Source of 
S.No. Recommendation/Action Point 1 Recommendation 
1 
-ice given to teachers on these is beingj (1964-66) 
bridged over the years. 
I 
1.9 The number of working days in teacher I Education 
education institution has been increasediCommission (1964-6) 
in recent years. [National Commission 
Ion Teacher Educati-
! on 
I Secondary Educat ion 
jCommission (19 
I 
1.10 Emolument and other service conditions.National Policy on 
of teacher educators are to theiEducation (1968) 
satisfaction of the staff. I 
I 
1.11 Semester system has been provided by;National Council of 
distributing academic work over theiTeacher Education 
academic year(s). :(1978) 
1.12 A system of grant-in-aid has been;National Council of 
introduced for secondary teacher:Teacher Education 
education institutions. 1(1978) 
1.13 Preparation of teachers is regarded asiThe Teacher and 
joint responsibility of colleges of|Society Report of 
education and of the practice teachingjNational Commission 
schools. ion Teacher Educa-
jtion (1983-85) 
1.14 Selected secondary teacher education;National Policy on 
institutions have been upgraded to comp-iEducation (1986) 
lement the work of state Council of ; 
Educational Research and Training. 
1.15 Some colleges of education have been.National Policy on 
developed as comprehensive colleges of;Education (1986) 
education and have been entrusted to 
work in the area of primary teacher 
education also. 
1.16 National Council of Teacher EducationiNational Policy on 
(NCTE) in cooperation with the univers-jEducation (1986) 
ity is supposed to share the responsibi-| 
139 
I Source of 
S.No. Recommendation/Action Point I Recommendation 
-lity for organising the whole system of 
secondary teacher education. I 
I 
1.17 At the state level. State Board of I Education 
Teacher Education (SBTE) has been Commission 
established for the maintenance of (1964-66) 
standards in teacher education. 
1.18 The University Grants Commission has I Education 
taken the responsibility for maintenance I Commission 
of standards in teacher education at the I (1964-66) 
national level. 
I 
1.19 The teacher trainee is not permitted to I National Council of 
appear at the public examination at the Teacher Education 
end of the training unless he/she (1983) 
obtains certificate from the head of the] 
institution about his regularity, 
punctuality and diligence. I 
1.20 Remedial measures have been taken to|National Council of 
meet various deficiences prevalent in I Teacher Education 
the field of secondary teacher educa-|(1983) 
tion. j 
1.21 Specially designed orientation program-1 National Policy on 
mes are now being organised in the area 1 Education (1986) 
of teaching methodologies, pedagogy, 
educational psychology, etc. by the uni-
versity departments/colleges of educat-
ion . 
1.22 Staff development programmes are being I National Policy on 
provided to faculty members on regular Education (1986) 
basis. i 
I 
I 
i 
1.23 In order to promote innovations and 1 National Policy on 
experimentation, selected colleges and I Education (1986) 
university departments of education arej 
being given autonomous status. 
I 
1.24 Network arrangements are being created|National Policy on 
between institutions of teacher educat- Education (1986) 
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1 
1 
1 
1 
1 
1 
.No 
.25 
.26 
.27 
28 
29 
30 
Recommendation/Action Point 
ion and university departments of educa-
tion for promoting the standards of 
secondary teacher education. 
Some colleges of teacher education have 
been developed as comprehensive institu-
tions for organising programmes like 
four-year integrated courses after sen-
ior secondary stage, in addition to the 
usual B.Ed./M.Ed. Courses. 
The responsibility for secondary teacher 
education continues to rest with colle-
ges of teacher education affiliated to 
universities. 
Tuition fee has been abolished m 
colleges of education/university depart-
ments of education. 
The teacher education institutions/univ-
ersity departments of education are co-
educational . 
To meet the shortage of women teachers. 
special part-time courses are being 
provided. 
Teacher educators are offered speciali-
sed subjects like Commerce, Technology, 
Agriculture, Fine Art, Home Science and 
Craft for teaching methodologies in the 
teacher training institutions. 
1 
Source of 
1 Recommendation 
Teacher and Society 
Report of the Nati-
onal Commission on 
Teacher Education 
(1983-85) 
National Policy on 
Education (1986) 
Secondary Education 
Conmission 
(1952-53) 
Education 
Commission 
(1964-66) 
Secondary Education 
Conmission 
(1952-53) 
'The Teacher and 
Society' A Report 
of the National 
Conmission on Teac-
her Education 
(1983-85) 
2.0 Teacher Education Curriculum 
2.1 Teacher education curriculum prepared by|'The Teacher and 
the National Council of Teacher Educat-jSociety' Report of 
ion (NCTE) was referred to for the ithe National Commi-
review, modification and implementationjssion on Teacher 
of secondary teacher education curricu-jEducation (1983-85) 
lum prescribed by the university. 
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2.2 Content of theory papers included in the{Cniversity Educa-
secondary teacher education curriculum tion Commission 
curriculum has been adapted to suit (1948-49) 
local circumstances. 
2.3 Courses in secondary teacher education!University Educa-
have been remodelled to allocate moreltion Commission 
time for practice teaching programmes. 1(1948-49) 
1 
2.4 The approach of designing teacher educa-•National Council of 
tion curriculum is task-based competence•Teacher Education 
-based. !(1978) 
j 
2.5 All secondary teacher trainees receive!Secondary Education 
training atleast in organizing one|Commission 
extra curricular activity. ;(1952-53) 
2.6 Courses of study for secondary teacheriEducation 
education are reviewed and finalised!Commission 
i 
after proper consideration periodically.;(1964-66 ) 
i 
2.7 Student-teachers are allowed to specia-jEducation 
lize only in those subjects which they Commission 
have studied up to graduate level. |(1964-66) 
1 1 
2.8 The curriculum of secondary teacheriNational Council of 
education is made relevant to meet the I Teacher Education 
personal and social needs of childrenj(1978) 
and schools in the jurisdiction of the 
university. 
! 
2.9 The teacher education curriculum is[National Council of 
designed to ensure integration amongjTeacher Education 
different components. |(1978) 
i 
2.10 Teacher training programmes are beingiNational Policy on 
provided in special education aiming!Education (1986) 
integrating the education of the! 
disabled with general education. | 
I 
2.11 The textual and resource material I National Council of 
prescribed in the teacher education 1 Teacher Education 
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S.No. Recommendation/Action Point j Recommendation 
^ 1 
curriculum are based on the modernj(1978) 
methods of teaching-learning. I 
2.12 Evaluation under the teacher-education I National Council of 
programme is planned as a continuousiTeacher Education 
process including internal assessment asl(1978) 
well as external examination. 
2.13 As a policy, internal examination is I National Council of 
gradually replacing the external examin- Teacher Education 
ation system under the teacher's educat-j (1978 ) 
ion programme. 
2.14 Evaluation of teacher education progra-|National Council of 
mme is done through external examinationjTeacher Education 
only. I (1978) 
1 
2.15 Secondary teacher training facilities inlNational Council of 
vocational courses has been introduced. (Teacher Education 
I (1981) 
2.16 Community work has been introduced underj'The Teacher and 
the secondary teacher education curricu-jSociety' Report of 
lum. the National Commi-
Ission on Teacher 
[Education (1983-85) 
i 
2.17 Documents explaining the new roles, new I National Council of 
methods and techniques involved in the I Teacher Education 
teacher education process are provided (1983) 
to teacher educators m the teacher 
education institutions. 
2.18 Records on study of reference books by National Council of 
the student teachers are maintained in I Teacher Education 
i 
in respective teacher education institu-I (1983 ) 
tions. j 
2.19 Teacher trainees are provided withiNational Council of 
opportunities to handle euipments and[Teacher Education 
instruments as suggested under the!(1983) 
various subjects in the secondary 
teacher education curriculum. 
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Source of 
Recorainendation 
2.20 Teacher trainees are also oriented onlNational Council of 
how to organise the process of self- Teacher Education 
learning. |(1983) 
2.21 Teacher trainees are provided enough I National Council of 
scope for experiments, innovations and 1 Teacher Education 
research. j(1978) 
National Policy on 
[Education (1986) 
2.22 The objectives of the teacher educationjNational Council of 
curriculum prescribed by the university I Teacher Education 
include training in value development I (1983) 
for teacher trainees and pupils. I 
2.23 Modern technological aids are being usedjNational Council of 
by the university/college teachers for|Teacher Education 
the training of student-teachers in the I (1976) 
teacher education institutions. | 
i 
i 
2.24 Training in physical education has been|National Policy on 
made a component of the teacher educat-!Education (1986) 
ion curriculum. I 
! 
2.25 Yoga has been introduced under the!National Policy on 
teacher education curricula. Education (1986) 
I 
2.26 Emphasis is laid on provision of teach-!National Policy on 
ers training in culture,work experience, jEducation (1986) 
physical education and sports. j 
2.27 Curriculum for teacher education has I National Council of 
been planned to provide mobility of 
trainees horizontally as well as 
vertically. 
Teacher Education 
(1978) 
3.0 Practice Teaching 
3.1 A demonstration school is attached toiEducation 
every teacher education institution. 1 Cominission( 1964-66 ) 
3.2 Proper consideration is given to thejUniversity Educa-
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S.No. Recommendation/Action Point 
suitability of the school while select-
ing it for practice teaching. 
3.3 Experimental schools have been set up 
with each teacher education institution. 
3.4 Practice teaching programmes are planned 
to suit the actual classroom situation. 
3.5 Practice teaching is conducted under the 
guidance of a team of supervisors from 
teacher education institutions and 
teachers of the concerned schools. 
3.6 Basic literature useful for practice 
teaching is provided to each student-
teacher . 
3.7 The concept of practice teaching has now 
been broadbased by internship in 
teaching programme 
3.8 During practice teaching, teacher 
trainees are directed to stay in the 
school for the whole day to take up the 
responsibilities of regular teachers. 
3.9 The system of grading has been adapted 
for evaluation of practice teaching. 
3.10 In the practice teaching programme, 
efforts are made to develop a meaningful 
integration of the content and methods. 
Source of 
Recommendation 
tion Commission 
(1948-49) 
Indian Education 
Commission(1964-66) 
Secondary Education 
Commission(1952-53) 
National Council of 
Teacher Education 
(1978) 
National Council of 
Teacher Education 
(1980) 
National Council of 
Teacher Education 
(1980) 
'The Teacher and 
Society', Report of 
the National Commi-
ssion on Teacher 
Education (1983-85) 
'The Teacher and 
Society', Report of 
the National Commi-
ssion on Teacher 
Education (1983-85) 
National Council of 
Teacher Education 
(1978) 
National Council of 
Teacher Education 
(1978) 
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Inservice Teacher Education 
Variety of inservice education program-
mes to meet the multifarious professio-
nal needs of educational personnel and 
different categories of teachers have 
been developed. 
Organization of inservice education 
programmes for secondary school teachers 
is being given due emphasis. 
Net work of Extension Services around 
teacher training institutes has been 
planned. 
A system has been evolved for developing 
continuity between preservice and in-
service teacher education programme. 
Efforts are being made to ensure intrin-
sic and extrinsic motivation of teachers 
for participating in the in-service edu-
cation programmes. 
B.Ed. Through Correspondence 
The correspondence courses leading to 
B.Ed. degree or its equivalent is 
restricted to those who are working 
teachers in the concerned state. 
The programme of B.Ed. correspondence 
course is kept separate and made 
distinct from the regular course. 
The correspondence courses leading to 
B.Ed. degree are restricted to clear 
backlog of untrained teachers. 
A separate B.Ed. correspondence-cum-
contact course for the post-graduate 
teachers working at the 10+2 stage (high 
1 
Source of 
Recommendation 
National Council of 
Teacher Education 
I (1986) 
National Policy on 
Education (1968) 
National Council of 
Teacher Education 
(1976) 
National Council of 
Teacher Education 
(1978) 
National Council of 
Teacher Education 
(1986) 
National Council of 
Teacher Education 
(1980) 
National Council of 
Teacher Education 
(1978) 
National Council of 
Teacher Education 
(1980) 
National Council of 
Teacher Education 
(1980) 
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secondary stage) is being provided. 
5.5 Need-bajjed correspondence lessons in 
each course are worked out for the 
inservice education of teachers. 
5.6 A regular feedback system at regular 
intervals is built into the correspond-
ence lessons. 
5.7 The lessons and response sheets of B.Ed, 
correspondence courses are prepared with 
the help of experts m respective 
fields. 
5.8 The contact programme is of at least two 
months duration for curricular and 
co-curricular actiities under the B.Ed, 
correspondence-cum-contact programme. 
5.9 Practical work on the lines as suggested 
in the National Council for Teacher 
Education (NCTE) for teacher education 
curriculum have been kept in view while 
providing contact programmes under the 
B.Ed, correspondence-cum-contact progra-
mmes . 
5.10 Correspondence-cum-contact programmes 
for B.Ed, is provided only in those ins-
titutions where satisfactory arrange-
ments for practice teaching and its 
supervision exist. 
6.0 Professional 
Education 
Development of Teacher 
6.1 First hand experiences of school teach-
ing has been made essential requirement 
for the appointment in teacher education 
institution. 
Source of 
Recommendation 
National Council of 
Teacher Education 
(1980) 
National Council of 
Teacher Education 
(1980) 
National Council of 
Teacher Education 
(1980) 
National Council of 
Teacher Education 
(1980) 
National Council of 
Teacher Education 
(1980) 
'The Teacher and 
Society' Report of 
the National Commi-
ssion on Teacher 
Education (1983-85) 
University Educa-
tion Commission 
(1948-49) 
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6.2 University Grants Commission (UGC) pay 
scales for the teachers in colleges of 
Arts and Science are also given to the 
teachers in teache education institu-
tions. 
6.3 Posts of similar type of work in other 
departments of state governments are 
treated at par with the posts in teacher 
education institutions. 
Source of 
Recommendation 
Education 
Commission(1964-66) 
Education 
Commission(1964-66) 
6.4 Teacher training colleges/university|Education 
departments of education are free to IConmission(1964-66 
exercise all civic rights and are! 
eligible for public office at the local,! 
district, state or national level. I 
6.5 Employment of women teachers is encoura-1 Education 
ged in teacher education institutions. !Connission(1964-66) 
6.6 Liberal funds are provided by University Education 
Grants Commission (UGC) and the statejCommission(1964-66) 
government for the development of I 
teacher training in the university. 
6.7 National Scales of pay for university I National Policy on 
and college teachers in teacher Education (1968) 
education institutions are being paid. 
6.8 Secondary school teachers with necessary|Education 
aptitude and competence are appointed in IComraission(1964-66) 
university and colleges as teacher! 
educators. 
i 
6.9 The universities take interest in the I Education 
teaching of staff members of all the Conitiission( 1964-66) 
teacher education institutions in their I 
jurisdiction. j 
6.10 Free exchange between the staff of I Secondary Education 
teacher education institutions, selected Connission(1952-53) 
headmasters of schools and inspecting 
staff for the school is made. 
148 
I Source of 
S.No. Recommendation/Action Point I Reconunendation 
6.11 Teacher educators appointed in the National Council of 
teacher education institutions are madejTeacher Education 
aware of the crucial role in moudling (1978) 
the life and character of the student I 
community. 
6.12 A separate cadre has been created for National Policy on 
the staff of secondary teacher education Education (1986) 
institutions under the university/state. 
I 
6.13 A strong distance education system of I National Council of 
inservice education of teachers has been Teacher Education 
developed using radio/television and!(1986) 
printing material. I 
6.14 Programmes are being provided to orientiNational Council of 
teachers in to the emerging role of ajTeacher Education 
teacher as an agent of social change. (1978) 
I 
I 
6.15 The teachers are trained to act as gui-!National Council of 
des in leading their local communities I Teacher Education 
for conducting developmental activities.j (1976 ) 
I 
I 
7.0 Admission Procedure i 
7.1 Student teachers are selected by the I National Council of 
state government on the basis of actual|Teacher Education 
subject-wise requirements at the state!(1986) 
level. j 
7.2 Selection of trainees is made on thei 'The Teacher and 
I 
basis of selection tests which include!Society', Report of 
objective tests, rating scales, group-jthe National Corami-
discussions, personal interviews, etc. ssion on Teacher 
[Education (1983-85) 
7.3 Student teachers are admitted according|Education 
to the in-take capacity of the teacher|Comraission(1964-66) 
education institutions. | 
7.4 Consideration is given to the talent,!'The Teacher and 
capabilities and potentialities of appl- Society', Report of 
icants while selections for admission to the National Commi-
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teacher training institutions are made. 
7.5 An objective criterion for the selection 
of trainees has been evolved in the 
university. 
7.6 Student teachers are selected only on 
the basis of percentage marks in the 
qualifying examination. 
7.7 Student teachers are selected on the 
basis of Competitive Test onlv. 
Source of 
Recommendation 
ssion on Teacher 
Education (1983-85; 
Education 
Commission(1964-66! 
'The Teacher and 
Society', Report of 
the National Commi-
ssion on Teacher 
Education (1983-85) 
National Council of 
Ti98B^r Education 
2^rxTx^x.\JLir^ — I I I 
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1.0 O r g a n i s a t i o n a l Pattern of Secondary! 
Teacher Education I 
I 
1.1 Secondary teacher training colleges/! 
university departments of education arej 
maintaining their own experimental/ 
demonstration schools. I 
1.2 The National Council of Teacher! 
Education (NCTE) has been instrumental! 
for maintenance of standards of teacher] 
education curriculum, and examinations! 
I 
m the field of teacher education. { 
1.3 Adequate residential facilities leading! 
to community living have been provided 1 
in the secondary teacher training. • 
1.4 Residential accomodation is beingj 
provided to the staff members in teacher 
education institutions/university depar-j 
tments of education. 1 
1.5 Loan scholarships are provided toi 
talented students admitted to teacher! 
education institutions. ! 
1.6 Promising scheduled tribe youths are 
encouraged and trained to take up teach-
ing as a profession. | 
i 
I 
1.7 A Standing Committee of experts functi-I 
ons to examine the objectives and curri-j 
culum of secondary teacher educators. 
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The gap between the theoretical concepts 
prescribed in the courses and the pract-
ice given to teachers on these is being 
bridged over the years. 
The number of working days in teacher 
education institution has been increased 
in recent years. 
Implementation in 
Your University 
1.10 Emolument and other service conditions I 
of teacher educators are to thej 
satisfaction of the staff. j 
i 
1.11 Semester system has been provided by | 
distributing academic work over the I 
academic year(s). j 
! 
1.12 A system of grant-in-aid has beenj 
introduced for secondary teacheri 
education institutions. 1 
I 
I 
1.13 Preparation of teachers is regarded asj 
joint responsibility of colleges ofj 
education and of the practice teaching| 
schools. I 
1.14 Selected secondary teacher education! 
institutions have been upgraded to comp-
lement the work of state Council of] 
Educational Research and Training. 1 
I 
I 
1.15 Some colleges of education have beenj 
developed as comprehensive colleges ofj 
education and have been entrusted to \ 
work in the area of primary teacher| 
education also. • 
1.16 National Council of Teacher Education 
(NCTE) in cooperation with the univer-
sity is supposed to share the responsi-
bility for organising the whole system! 
of Secondary Teacher Education. 
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Implementation in 
Your Dniversity 
1.17 At the state level. State Board of 
Teacher Education (SBTE) has been 
established for the maintenance of 
standards in teacher education. 
1.18 The University Grants Commission has 
taken the responsibility for maintenance 
of standards in teacher education at the 
national level. 
1.19 The teacher trainee is not permitted to 
appear at the public examination at the 
end of the training unless he/she 
obtains certificate from the head of the 
institution about his/her regularity, 
punctuality and diligence. 
1.20 Remedial measures have been taken to 
meet various deficiences prevalent in 
the field of secondary teacher 
education. 
1.21 Specially designed orientation 
programmes are now being organised in 
the area of teaching methodologies, 
pedagogy, educational psychology, etc. 
by the university departments/colleges 
of education. 
1.22 Staff development programmes are being 
provided to faculty members on regular 
basis. 
1.23 In order to promote innovations and 
experimentation, selected colleges and 
university departments of education are 
being given autonomous status. 
1.24 Network arrangements are being created 
between institutions of teacher educa-
tion and university departments of educ-
ation for promoting the standards of 
secondary teacher education. 
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Implementation in 
Your University 
1.25 Some colleges of teacher education have 
been developed as comprehensive institu-
tions for organising programmes like 
four year integrated courses after 
senior secondary stage, in addition to 
the usual B.Ed./M.Ed. Courses. 
1.26 The responsibility for secondary teacher 
education continues to rest with colle-
ges of teacher education affiliated to 
to universities. 
1.27 Tuition fee has been abolished in 
colleges of education/university depart-
ments of education. 
1.28 The teacher education institutions/ 
university departments of education are 
co-educational. 
1.2 9 To meet the shortage of women teachers, 
special part-time courses are being 
provided. 
1.30 Teacher educators are offered special-
ised subjects like Commerce, Technology, 
Agriculture, Fine Art, Home Science and 
Craft for teaching methodologies in the 
teacher training institutions. 
2.0 Teacher Education Curriculum 
2.1 Teacher education curriculum prepared by 
the National Council of Teacher Educa-
tion (NCTE) was referred to for the 
review, modification and implementation 
of secondary teacher educa-tion 
curriculum prescribed by the university. 
2.2 Content of theory papers included in the 
secondary teacher education curriculum 
has been adapted to suit local circums-
tances. 
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2.3 Courses in secondary teacher education 
have been remodelled to allocate more 
time for practice teaching programmes. 
2.4 The approach of designing teacher educa-
tion curriculum is task-based/competence 
-based. 
2.5 All secondary teacher trainees receive 
training atleast in organizing one 
extra curricular activity. 
2.6 Courses of study for secondary teacher 
education are reviewed and finalised 
•after proper consideration periodically. 
2.7 Student-teachers are allowed to special-
ize only m those subjects which they 
have studied up to graduate level. 
2.8 The curriculum of secondary teacher 
education is made relevant to meet the 
personal and social needs of children 
and schools in the jurisdiction of the 
university. 
2.9 The teacher education curriculum is 
designed to ensure integration among 
different components. 
2.10 Teacher training programmes are being 
provided in special education aiming 
integrating the education of the 
disabled with general education. 
2.11 The textual and resource material 
prescribed in the teacher education 
curriculum are based on the modern 
methods of teaching-learning. 
2.12 Evaluation under the teacher-education 
programme is planned as a continuous 
Implementation in 
Your University 
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f-
process including internal assessment! 
as well as external examination. 
2.13 As a policy, internal education is| 
gradually replacing the external examin-| 
ation system under the teacher's educat-j 
ion programme. I 
2.14 Evaluation of teacher education progra-| 
mme is done through external examination! 
only. { 
2.15 Secondary teacher training facilities in| 
vocational courses have been introduced.; 
2.16 Community work has been introduced under; 
the secondary teacher education curricu-i 
lum. i 
2.17 Documents explaining the new roles, new! 
methods and techniques involved in thei 
teacher education process are provided! 
to teacher educators in the teacher! 
education institutions. ; 
2.18 Records on study of reference books byj 
the student teachers are maintained inj 
respective teacher education institu-i 
tions. i 
! 
2.19 Teacher trainees are provided withi 
opportunities to handle euipments and! 
instruments as suggested under the• 
various subjects in the secondary; 
teacher education curriculum. , 
2.20 Teacher trainees are also oriented on, 
how to organise the process of self- '. 
learning. i 
Implementation in 
Your University 
2.21 Teacher trainees are provided enoughj 
scope for experiments, innovations and I 
research. 
156 
S.No. Recommendation/Action Point 
Implementation in 
Your University 
2.22 The objectives of the teacher education 
curriculum prescribed by the university 
include training in value development 
for teacher trainees and pupils. 
2.23 Modern technological aids are being used 
by the university/college teachers for 
the training of student-teachers in the 
teacher education institutions. 
2.24 Training in physical education has been 
made a component of the teacher 
education curriculum. 
2.25 Yoga has been introduced under the 
teacher education curricula. 
2.26 Emphasis is laid on 
teachers training in 
experience, physical 
sports. 
provision of 
culture, work 
education and 
2.27 Curriculum for teacher education has 
been planned to provide mobility of 
trainees hiroz-ontally as well as 
vertically. 
3.0 Practice Teaching 
3.1 A demonstration school is attached to 
every teacher education institution. 
3.2 Proper consideration is given to the 
suitability of the school while select-
ing it for practice teaching. 
3.3 Experimental schools have been set up 
with each teacher education institution. 
3.4 Practice teaching programmes are planned 
to suit the actual classroom situation. 
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Implementation in 
Your University 
3.5 Practice teaching is conducted under the 
guidance of a team of supervisors from 
teacher education institutions and 
teachers of the concerned schools. 
3.6 Basic literature useful for practice 
teaching is provided to each student-
teacher . 
3.7 The concept of practice teaching has now 
been broadbased by internship in 
teaching programme 
3.8 During practice teaching, teacher 
trainees are directed to stay in the 
school for the whole day to take up the 
responsibilities of regular teachers. 
3.9 The system of grading has been adapted 
for evaluation of practice teaching. 
3.10 In the practice teaching programme, 
efforts are made to develop a meaningful 
integration of the content and methods. 
4.0 Inservice Teacher Education 
4.1 Variety of inservice education program-
mes to meet the multifarious professio-
nal needs of educational personnel and 
different categories of teachers have 
been developed. 
4.2 Organization of inservice education 
programmes for secondary school teachers 
is being given due emphasis. 
4.3 Net work of Extension Services around 
teacher training institutes has been 
planned. 
4.4 A system has been evolved for developing 
continuity between preservice and in-
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service teacher education programme. 
I 
4.5 Efforts are being made to ensure I 
intrinsic and extrinsic motivation of 
teachers for participating in the in-
service education programmes. 
5.0 B.Ed. Through Correspondence [ 
5.1 The correspondence courses leading to 
B.Ed. degree or its equivalent isi 
restricted to those who are working 
teachers :-n the concerned state. 
5.2 The programme of B.Ed. correspondence 
course is kept separate and nade disti-I 
net from the regular course. j 
I 
5.3 The correspondence courses leading to 1 
B.Ed. degree are restricted to clearj 
backlog of untrained teachers. 
I 
5.4 A separate B.Ed. correspondence-cum-j 
contact course for the post-graduate j 
teachers v^ /orking at the 10 + 2 stage (high! 
secondary stage) is being provided. 
5.5 Need-based correspondence lessons inj 
each course are worked out for the{ 
inservice education of teachers. 
i 
I 
5.6 A regular feedback system at regular! 
intervals is built into the correspond-i 
ence lessons. I 
i 
5.7 The lessons and respons'e sheets of B.Ed.i 
correspondence courses are prepared withi 
the help of experts in respective j 
fields. i 
5.8 The contact programme is of at least twoi 
months duration for curricular and! 
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Implementation in 
Your University 
cocurricular actiities under the B.Ed, 
correspondence-cum-contact programme. 
5.9 Practical work on the lines as suggested 
in the National Council for Teacher 
Education (NCTE) for teacher education 
curriculum have been kept in view while 
providing contact programmes under the 
B.Ed, correspondence-cum-contact progra-
mmes . 
5.10 Correspondence-cum-contact programmes 
for B.Ed. is provided only in those 
institutions where satisfactory arrange-
ments for practice teaching and its 
supervision exist. 
6.0 Professional 
Education 
Development of Teacher 
6.1 First hand experiences of school teach-
ing has been made essential requirement 
for the appointment in teacher education 
education institution. 
6.2 University Grants Commission (UGC) pay 
scales for the teachers in colleges of 
Arts and Science are also given to the 
teachers in teacher education institut-
ions . 
6.3 Posts of similar type of work in other 
departments of state governments are 
treated at par with the posts in teacher 
education institutions. 
6.4 Teacher training colleges/university 
departments of education are free to 
exercise all civic rights and are 
eligible for public office at the local, 
district, state or national level. 
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6 .5 Ernployment of women t e a c h e r s i s e n c o u r a - i 
ged in t e a c h e r e d u c a t i o n i n s t i t u t i o n s . I 
I 
6.6 Liberal funds are provided by University! 
Grants Commission (UGC) and the state 
government for the development of tea-| 
cher training in the university. I 
6.7 National Scales of pay for university 
and college teachers in teacher educat-[ 
ion institutions are being paid. I 
6.8 Secondary school teachers with necessary I 
aptitude and competence are appointed ini 
university and colleges as teacherj 
educators. | 
6.9 The universities take interest in thei 
teaching of staff members of all the! 
teacher education institutions in their| 
jurisdiction. | 
I 
6.10 Free exchange between the staff ofj 
teacher education institutions, selected! 
headmasters of schools and inspecting! 
staff for the school is made. I 
6.11 Teacher educators appointed in the! 
teacher education institutions are made 
aware of the crucial role in raoudling 
the life and character of the student 
community. | 
6.12 A separate cadre has been created fori 
the staff of secondary teacher education! 
institutions under the university/state. 
6.13 A strong distance education system ofj 
inservice education of teachers has been 
developed using radio/television and! 
printing material. 
S.No. Recommendation/Action Point 
6.14 Programmes are being provided to orient 
teachers in to the emerging role of a 
teacher as an agent of social change. 
6.15 The teachers are trained to act as gui-
des in leading their local communities 
for conducting developmental activities. 
7.0 Admission Procedure 
7.1 Student teachers are selected by the 
state government on the basis of actual 
subject-wise requirements at the state 
level. 
ISl 
Implementation in 
Your University 
7.2 Selection of trainees is made on the| 
I 
basis of selection tests which include! 
objective tests, rating scales, group-j 
discussions, personal interviews, etc. j 
7.3 Student teachers are admitted according 
to the in-take capacity of the teacher 
education institutions. 
7.4 Consideration is given to the talent, 
capabilities and potentialities of appl-
icants while selections for admission to 
teacher training institutions are made. 
7.5 An objective criterion for the selection 
of trainees has been evolved in the 
university. 
7.6 Student teachers are selected only oni 
the basis of percentage marks in the! 
qualifying examination. I 
7.7 Student teachers are selected 
basis of Competitive Test only. 
on the 
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S.No. 
3. 
5. 
6. 
7. 
8, 
9. 
10 
11. 
Coliege/University 
Department 
Govt. Comprehensive College 
of Education 
Department of Education, 
Dibugarh University 
Department of Education, 
Patna University 
Department of Education, 
Jammu University 
Modern Institution of Educa-
tional Research (MIER) Insti-
tute of Education 
Khalsa College of Education 
Department of Education, 
Kashmir University 
Govt. College of Education, 
Srinagar 
Muslim Education Trust (MET) 
College of Education 
Department of Education, 
Calicut University 
Regional College of Education 
Mysore 
Affiliated to State/Union 
University I Territory 
Osmania 
University 
Dibugarh 
University 
Patna 
University 
Jammu 
University 
Jammu 
University 
Jammu 
University 
jAndhra 
I Pradesh 
I Assam 
Bihar 
I 
i Janmu and 
i 
iKashmir 
I 
IJanmu and 
I Kashmir 
Jammu and 
1 Kashmir 
University of IJammu and 
Kashmir [Kashmir 
1 
University of jJammu and 
Kashmir [Kashmir 
i 
University of !Jammu and 
Kashmir 
Calicut 
University 
Mysore 
University 
Kashmir 
Kerala 
Karnataka 
1S3 
S.No. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
1 
1 College/University 
Department 
1 Regional College of Education 
1Bhopal 
1 Department of Education, 
lUtkal University 
[Department of Education, 
Punjabi University 
iVidya Bhawan Govindrara Seksa-
Iria Teachers College, Udaipur 
jShree Mahesh Training College 
iRegional College of Education 
1Ajmer 
[Department of Education, 
[Madras University 
{Department of Education, 
[Aligarh Muslim University, 
1Aligarh 
[Department of Education, 
[Sri Varshney College 
[Govt. Constructive Training 
[College, Lucknow 
Department of Education, 
Delhi University 
[Lady Irwin College of Educa-
1 tion 
[Jamia Millia Islamia Univer-
1 sity 
Affiliated to 
University 
Barkettulah 
University 
Utkal 
University 
Punjabi 
University 
Udaipur 
University 
Jodhpur 
University 
Rajasthan 
University 
Madras 
University 
Aligarh Muslim 
University, 
Aligarh 
Agra 
University 
Lucknow 
University 
Delhi 
University 
Delhi 
University 
Jamia Millia 
Islamia 
University 
1 1 
State/Union 1 
Territory 
Madhya 
Pradesh | 
Orissa | 
Punjab [ 
Rajasthan [ 
Rajasthan 
Rajasthan | 
Tamil Nadu | 
Uttar 1 
Pradesh | 
Uttar j 
Pradesh | 
Uttar 1 
Pradesh [ 
Delhi 1 
Delhi 1 
Delhi 
